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ABSTRACT 
 
 
 
Dwi Lestianingsih. 2018. The Effectiveness of Task-Based Language Teaching 
(TBLT)to Teach Speaking at the Seventh Grade Students of MTs N 1 
Nguntoronadi in the Academic Year 2017/2018.Thesis. English Education 
Program. Islamic Education and Teacher Training Faculty. IAIN Surakarta. 
 
Advisor : Novianni Anggraini, S.Pd., M.Pd 
Key Words : Experimental Study, Speaking, TBLT, PPP. 
 
The thesis is aimed of finding out the significant difference between 
students who taught by Task-Based Language Teaching (TBLT) and who are 
taught by Presentation Practice Production (PPP) in teaching speaking. 
This study is an experimental study. There are two variables ofthe study, 
Task-Based language Teaching (TBLT)as the independent variable (X) and 
Speaking Achievement as dependent variable (Y). The study was conducted at 
MTs N 1 Nguntoronadi. The population of the study was the seventh grade 
students of MTs N 1 Nguntoronadi in the academic year 2017/2018. The sample 
of this study is 32 students from VII A. The sampling technique used is cluster 
random sampling. The researcher used test to obtain the data of students‟ speaking 
achievement. The researcher used T-Test to find out the significance difference 
between students who taught by Task-Based Language Teaching (TBLT) and who 
are taught by Presentation Practice Production (PPP) and their speaking 
achievement. 
The result of the hypothesis test showed that there is a significant 
difference of effect on the learners‟ speaking ability between those who are taught 
by using Task-Based Language Teaching (TBLT) and Presentation Practice 
Production (PPP). It can be proven from the result of Ttest which is higher than 
Ttable (3.93>3.1). The result of analysis showed that the mean score of the learners 
who are taught by using Task-Based Language Teaching is higher than those who 
are taught by using Presentation Practice Production (79.812>64.187). It can be 
concluded that the learners who are taught by Task-Based Language Teaching 
(TBLT) have better speaking ability than those who are taught by using 
Presentation Practice Production (PPP). 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Speaking English is necessary and this basic skill helps an English learner 
for example communicate, advance in current global world/ business world. 
Communication in various situations includes interacting via speech.Speaking is 
the natural state of language, as all human beings are born to speak their native 
languages. It is thus the most distinguishing feature of human beings. This verbal 
communication involves not only producing meaningful utterances but also 
receiving others‟ oral productions. Speaking is thus regarded as a critical skill in 
learning a second or foreign language by most language learners, and their success 
in learning a language is measured in terms of their accomplishment in oral 
communication (Nunan, 2001). 
According to Ur (1996), out of all of the four language skills (listening, 
speaking, reading, and writing) speaking is the most important. Burns and Joyce 
(1997) said that speaking is an interactive process of constructing meaning that 
involves producing, receiving, and processing information. 
The importance of English speaking ability has been recognized by 
Indonesian Education. There are several reasons why English as a Second 
Language (ESL) or English as a Foreign Language (EFL) learners cannot speak 
well. In addition to being shy to speak, they are worried about making mistakes. 
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They are afraid of criticism or losing face. They do not know what and how to 
speak. Having insufficient opportunities to practice, they tend to use their mother 
tongue rather than the target language, even when they practice in class (Brown, 
1994). Domesrifa (2008) studied Thai students‟ English speaking ability and 
found that the learners can speak English through oral communicative activities. 
However, the learners are not confident because they have limited chances to 
speak English in their real life situations. 
In teaching and learning English, Indonesian teachers mainly employ the 
traditional teacher-centered approach in which teachers monopolize the learning 
and teaching process. Based on Ruso (2007), learners do not like teachers who 
spend most of class time lecturing. Lecturing time de-motivates them because 
they do not like being passive in class. Consequently, learners have limited input 
to the learning process. 
The teaching of speaking is emphasized at Junior High school level 
because it is considered as the most important language skill. Speaking involves 
the development of a particular type of communication skill. Therefore, it should 
be taught longer than the other language skills. Speaking is an oral language, 
because its circumstance of production tends to differ from written language in its 
grammatical, lexical, and discourse patterns. The intent is to have learners 
engaged in realistic tasks rather than practicing linguistic material (Martin Bygate, 
1987). In that case, appropriate teaching technique is an excellent solution. The 
technique should be able to help the learners understand how to express their 
message in speaking. The researcher would like to teach speaking at the seventh 
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grade students by Task-Based Language Teaching (TBLT) which using 
communiative approach in teaching English. Task-Based Language Teaching 
(TBLT) is widely applicable as it is suitable for learners of all ages and 
background (Frost, 2007).  
The communicative approach recommends teaching English through 
enjoyable activities (Willis, 1998). The communicative approach allows learners 
to express their ideas while practicing and using language. Many techniques or 
methods have been developed to promote learners‟ English ability, for example, 
task-based learning, games, English course, and et cetera. 
Communicative Language Teaching (CLT) is a practical approach to the 
learning process, employing various activities and challenging learners to think 
freely and increase their competence. Task-Based Language Teaching (TBLT) 
that adopts the principles of Communicative Language Teaching (CLT) offers 
several advantages by helping learners develop cognitive processes, creative 
thinking and problem-solving skills.  Many learners state that when their teachers 
assign a variety of tasks for them to perform, they have the opportunity  to use 
English communicatively. They also indicate that it is enjoyable doing tasks 
within their team, and this helped their learning (Lochan and Deb, 2006). 
A lot of research shows that task-based learning has been accepted as an 
alternative approach to resolving the crisis of teaching English. Lochan and Deb 
(2006) state that after using task-based learning, teachers are confident that 
learners develop genuine communication skills. Task-based learning provides 
many advantages in teaching EFL, because it offers language experience in the 
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classroom. The purpose of task-based learning is that learners use the language in 
pair and  group work that lets them share ideas (Nunan, 2004). 
Ellis (2003) and Frost (2005) explain further advantages of a task-based 
course. First, it is premised on the theoretical view that instruction needs to be 
compatible with the cognitive processes involved in second language acquisition. 
Second, the importance of learner “engagement” is emphasized. Third, a task 
serves as a suitable unit to specify learners‟ needs and can be used to design the  
specific purpose of courses. 
Task-Based Language Teaching (TBLT) is defined as an approach based 
on the use of tasks as the core unit of planning and instruction in language 
teaching (Richards and Rodgers, 2004). Tasks are central to the learning program. 
It is activities which have meaning as their primary focus. Success in task is 
evaluated in terms of achievement of an outcome. Tasks also provide full 
opportunities for both input and output requirements, which are believed to be key 
processes in language teaching. (Ellis cited in Long & Robinson, 1998) Tasks are 
believed to foster processes of negotiation, modification, rephrasing, and 
experimentation that are at the heart of second language learning. 
 Willis (1999) presents the three stage phases in Task-Based Language 
Teaching (TBLT) namely; Pre-Task, Task-Cycle, and Language Focus. Pre-Task 
(introduction to the topic and task), Task-Cycle (giving task, planning, and report 
task), and Language Focus (analysis and practice). In Pre-Task stage, the teacher 
explores the topic with the class and may highlight useful words and phrases, 
helping the learners to understand the task instruction. During the Task-Cycle 
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stage, the learners may hear the recording from the teacher, and then the learners 
perform the task in pairs or small groups while the teacher monitors from a 
distance. They then report on the task either orally or in writing, and/ or compare 
notes on what has happened. The last stage is Language Focus, the learners 
examine and discuss specific features of any conversation text which they have 
looked at for the task and/ or the teacher may conduct some form of practice of 
specific language features which the task has provoked. 
Task-Based Language Teaching (TBLT) is chosen by the researcherwhich 
provides some advantages in teaching learning, such as: Task-Based Language 
Teaching (TBLT) widely applicable as it is suitable for learners of all ages and 
background; During the task, the learners are allowed to use whatever language 
they want, give them freedom to focus on entirely on meaning of their message. 
This makes closer to real-life communicative situation, which is a way of bringing 
the real world into classroom; A nature context is developed from the learners 
experiences with the language that is personalized and relevant to them; The 
learners are striving to express what they want to say, they are more motivated to 
absorb the language needed, either new language that they ask you for, or 
language that they have already yet, but not acquired properly so far; The 
language explored arises from the learners needs. This need dictates what will be 
covered in the lesson rather than a decision made by the teacher or course book; 
Task provides a natural opportunity for revising and recycling and give teachers 
the opportunity to assess learners‟ progress; Task-Based LanguageTeaching 
(TBLT) provided clear objectives in terms of what participants will gain from the 
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task. Each task has a clearly defined set off objective, starting what the 
participants will be able to do at the end of task; and Tasks contribute to progress 
by encouraging learners to plant and are more ambitious in the language they use, 
rather just they saying the first thing that comes into their needs (Frost, 2004). 
Based on the some advantages above and explaination above, The Task-
Based Language Teaching (TBLT) is implemented by the researchertoteach 
speakingfor the experimental class at seventh grade students of MTs N 1 
Nguntoronadi. The researcher believes that Task-Based Language Teaching 
(TBLT) can increase the learners‟ motivation and achievement in speaking. The 
other reason, Task-Based Language Teaching (TBLT) focuses on the use of 
authentic language and to learners doing meaningful task using the target 
language. Assessment is primarily based on task outcome rather than simply 
accuracy of language form. This makes Task-Based Language Teaching (TBLT) 
especially popular for developing target language fluency and learners confidence 
(Frost,2007). 
The researcher applied Presentation Practice Production (PPP) in teaching 
speaking for the control class.Presentation Practice Production (PPP) is a three- 
part teaching paradigm: Presentation, Practice, and Production; based on 
behaviourist theory which state that learning a language is just like learning any 
other skill. The high degree of teacher control which characterizes the first and 
second stage of this approach lessens as the class proceeds, allowing the learner to 
gradually move away from this teacher‟s support towards more automatic 
production and understanding (Ur, 1996). 
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Presentation Practice Production (PPP) uses a classic deductive approach 
with grammar being explicitly introduced in the Presentation stage, the first part 
of the class, by the teacher. Material presented to the learners is manipulated, or 
finely- tuned, to emphasize the target language and remove reference to other 
language items which have yet to be presented. This is to allow learners to 
concentrate on the target language without further distractions(Carless, 2009). 
Based on the explanation above, Presentation Practice Production (PPP) is 
employed by the researcher to teach speaking for the control class at the seventh 
grade students of MTs N 1 Nguntoronadi. The researcher would like to find the 
difference between the students who are taught by Task-Based Language 
Teaching (TBLT) and who are taught by Presentation Practice Production (PPP) 
in teaching speaking at the seventh grade students of MTs N 1 Nguntoronadi. 
According to the explanation above, the researcher interested in studying 
the effectiveness of Task-Based Language Teaching (TBLT) to teach speaking at 
seventh grade  students of MTs N 1 Nguntoronadi. Based on the researcher‟s 
observation in MTs N 1 Nguntoronadi, the researcher found that there are many 
problems in teaching English. Some of the problems are related to learners‟ lack 
of the opportunity to speak English with English teacher. The learners hardly 
study to speak English because the emphasis of teaching English on writing and 
grammar. The learners do not feel confident because they are afraid of making the 
mistakes. In general practice the teacher uses the “teacher-centered” based way of 
teacing. Thus the researcher would like to teach English through Task- Based 
Language Teaching (TBLT) to teach speaking. Ellis (1994) states that activity 
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gives learners an opportunity to have interactive skill, so that the learners can 
communicate efficiently  in the real situation. In conclusion, the researcher 
conductsa research under the title “The Effectiveness of Task- Based Language 
Teaching (TBLT) to Teach Speaking at The Seventh Grade Students of MTs 
N 1 Nguntoronadiin the Academic Year  2017/2018” 
B. Identification of the Problem 
Backgrounds of the study have been explained above. Based on the 
background of the study above, the researcher identifies the problems as follows: 
1. The learners are passive. 
2. The teacher dominate the classroom activity. 
3. The learners do not feel confident to speak English. 
4. The learners lack of of motivation and opportunity to speak English. 
 
C. Limitation of the Problem. 
The researcher gives limitation that the research was focused on the 
effectiveness of Task-Based Language Teaching (TBLT) to teachspeaking at the 
seventh grade students of MTs N 1 Nguntoronadiin the academic year 2017/2018. 
The variables in the research are Task-Based Language Teaching (TBLT) and 
speaking achievement. Task-Based Language Teaching(TBLT) is an independent 
variable and speaking achievement is a dependent variable. The researcher uses 
Task-Based Language Teaching (TBLT) to teach speaking atthe VII A as the 
experimental class and VII B as the control class will be taught by Presentation 
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Practice Production (PPP).The material is same. The score is conducted by post-
test. The data of post-test will be analyzed by T-test. 
 
D. Problem of the Statement 
Based on the background of the study above, the problem is formulated as 
follows: “Is there any significant difference between students who are taught by 
Taks-Based Language Teaching (TBLT) and who are taught by Presentation 
Practice Production (PPP) in teaching speaking at the seventh grade students of 
MTs N 1 Nguntoronadi in the academic year 2017/2018?” 
 
E. The Objectives of the Study 
The research problem has been explained before. Based on the research 
problem, the objective of the study as follow: 
To find out whether there is a significant difference between students who 
are taught by Task-Based Language Teaching (TBLT)and who are taught by 
Presentation Practice Production (PPP) in teaching speaking at the seventh grade 
students of MTs N 1 Nguntoronadiin the academic year 2017/2018. 
 
F. Research Benefits 
In the research should provide benefits for others. In this research, the 
researcher hopes that this research can give benefits to: 
1. Practically  
a. For Teacher 
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 This research expectscan help teachers in teaching speaking using 
new technique to attract the learners in learning. The teachers can choose 
the best method that use in teaching learning. Therefore, teacher can 
explain the lesson to learners clearly. 
b. For Learners 
 This study can help learners to add more information about 
teaching technique especially Task-Based Language Teaching (TBLT) and 
give inspiration to learn how to enjoy studying English.  
c. For Schools 
 This research can give some reference about the techniques that 
can use in teaching speaking and make the learners enjoy to studying 
English and give the stimulus in practicing English. It helps to decrease 
the boredom of the learners in teaching English. 
d. For  Researchers 
 The researchers can use this research as a reference for other 
researchers to conduct further research and the readers make more 
understand about teaching technique that can be used in teaching and 
learning.   
2. Theoretically  
This research is expected to give alternative for teacher in teaching 
speaking through Task-Based Language Teaching (TBLT). The result of this 
research will give contribution to other literary research especially in teaching 
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speaking and the development of educational world particularly to the process 
of teaching speaking at seventh grade students. 
 
G. Definition of the Key Terms 
To avoid the misunderstanding of the definition of the terms, the 
researcher classified into several term, they are: 
1. Task-Based Language Teaching (TBLT) can be defined as an approach 
in which communicative and meaningful tasks play central role in 
language learning and in which the process of using language 
appropriately carries more importance than the mere production of 
grammatically correct language forms (Willis, 1996). 
2. Speaking is the process of building and sharing meaning through the use 
of verbal and non-verbal symbols, in a variety of contexts (Chaney, 
2006). 
3. Task is an activity that will be completed while using the target language 
communicatively by focusing on meaning to reach an intended outcome 
(Richards & Rodgers, 2001). 
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CHAPTER II 
THEORETICAL REVIEW 
In this chapter, the researcher discusses about Speaking, Assessment of 
Speaking, Task-Based Language Teaching (TBLT), Presentation Practice 
Production (PPP), previous related research,the rationale and hypothesis. 
A. Speaking 
1. The Definition of Speaking 
Speaking is a productive language skill. It is a mental process 
(O‟Grady, 2000:310). Mental process also called as “a process of 
thinking”. We use word, phrases, and sentences to convey a message to a 
listener. A word is the smallest free form (an item that may be uttered in 
isolation with semantic or pragmatic content) in a language, while a phrase 
is a syntactic structure that consists of more than one word but lacks the 
subject-predicate organization of a clause. When we combine these words 
into one group, then it become a sentence. 
Many definitions about speaking have been proposed by language 
theorists. Harmer (2001:269) defines speaking ability as the ability to 
speak fluently presupposed not only knowledge of language features, but 
also the ability to process information and language „on the spot‟. It 
requires the ability to cooperate in the management of speaking turns and 
non-verbal language. It happens in the real situation and has little time for 
12 
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detailed planning. Therefore, the fluency is required to reach the goal of 
the conversation.  
Attempting to elaborate more on the interactive nature of speaking, 
Burns and Joyce (1997) and Luoma (2004: 2) define speaking as an 
interactive process of constructing meaning that involves producing, 
receiving and processing information. Its form and meaning are dependent 
on the context in which it occurs, including the participants themselves, 
the physical environment, and the purposes for speaking. It is often 
spontaneous, open ended, and evolving. However, speech is not always 
unpredictable. Language functions (or patterns) that tend to recur in certain 
discourse situations can be identified.  
Cameron (2001:41) states that it is also important to organize the 
discourse so that the interlocutor understands what the speaker says. 
Speaking is important for language learners because speaking is the first 
form of communication. They are expected to be able to speak 
Englishaccurately, fluently, and  acceptably in the daily life. It needs a lot 
of practice to be able to speak fluently in a foreign language.  
According to Pinter (2006:55), speaking starts with practicing and 
drilling set phrases and repeating models. It also means communicating 
with others in situations where spontaneous contributions are required. So, 
fluent speakers have to learn not only language but also what the 
appropriate things are to say in certain situation. It is difficult andlengthy 
process to master all sub skills.  
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Speaking is one of the four abilities in the language activities. It is 
important to convey in the communication. According to Cameron 
(2001:40), speaking is the active use of language to express meaning so 
that other people can make sense of them. It means that speaking consists 
of producing systematic verbal utterances to convey meaning which make 
other people know what we are talking about clearly.Therefore, it is often 
spontaneous, open-ended, and evolving, but it is not completely 
unpredictable. 
Many learners regard speaking ability as the measure of knowing a 
language. These learners define fluency as the ability to converse with 
others, much more than the ability to read, write, or comprehend oral 
language. They regard speaking as the most important skill they can 
acquire, and they assess their progress in terms of their accomplishments 
in spoken communication (Burnkart: 1998). 
2. The Function of Speaking 
 In designing speaking activities or instructional materials for 
second or foreign language teaching it is also necessary to recognized the 
very different functions speaking performs in daily communication and the 
different purposes for which our learners need speaking skill. 
 Numerous attempts have been made to classify the functions of 
speaking in human interaction. There are some functions of speaking, 
based on Brown and Yule in Richards (2008) there are three functions of 
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speaking, as follow: speaking as interaction, speaking as performance, and 
speaking as transaction.  
a. Speaking as Interaction 
Speaking as interaction refers to the interaction which 
serves a primarily social function. When people meet, they 
exchange greetings, engage in small speaking and chit chat, 
recount recent experiences because they wish to be friendly and to 
establish a comfortable zone of interaction with others. The focus 
is more on the speaker and how they wish to presents themselves to 
each other. 
Examples of these kinds of talk, there are: chatting to an 
adjacent passenger during  a plane flight (polite conversation that 
does not seek to develop the basis for future social contact); 
chatting to a school friend over coffee (casual conversation that 
serve to mark an ongoing friendship); a learner chatting to his or 
her professor while waiting for an elevator (polite conversation that 
reflecta unequal power between the two participants); telling a 
friend about an amusing weekend experience, and hearing her or 
him recount a similar experience he or she once had (sharing 
personal recounts). 
b. Speaking as Transaction 
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Speaking as transaction refers to situation where the focus 
is on the message about what is said or achieved in order to make 
people understood clearly and accurately. 
This type of talk refers to situations where  the focus is on 
what is said or done. The message is the central focus here and 
making oneself understood clearly and accurately, rather than the 
participants and how they interact socially with each other. In 
transactions,  
....talk is associated with other activities. For example, learners 
may be engaged in hand-on activities [e.g. in a science lesson] to 
explore concepts associated with floating and sinking. In this type 
of spoken language learners and teachers usually focus on meaning 
or on taking their way to understanding.(Jones,1996) 
Examples of these kinds of talk, as follows: classroom 
group discussions and problem solving activities; a class activity 
during which learners design a poster; discussing needed repairs to 
a computer with a technichian; discussing sightseeing plans with a 
hotel clerk or tour guide; making a telephone call to obtain flight 
information; asking someone for directions on the street; buying 
something in a shop; ordering food from a menu in a restaurant, 
and et cetera. 
c. Speaking as Performance 
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Speaking as performance refers to public speaking; it is talk 
which transmits information before and audience such as public 
announcements and speeches. Speaking as performance tends to be 
in form of monolog rather than dialogue, often follow a 
recognizable format and it is closer to written language than 
conversational language. 
The third type of talk which can usefully be distinguished 
has been called speaking as performance. This refers to public talk, 
that is, talk which transmits information before an audience such as 
morning talk, public announcements, and speeches. 
Speaking as performance tends to be in the form of 
monolog rather than dialog, often follows a recognizeable format 
[e.g. a speech of welcome] and is closer to written language than 
conversational language. Similarly it is often evaluated according 
to its effectiveness or impact on the listener, something which 
unlikely to happen with talk as interaction or transaction. 
Examples of speaking as performance are: giving a class 
report about a school trip; conducting a class debate; giving a 
speech of welcome; making a sales presentation; giving a lecture, 
and so on. 
3. The Components of Speaking 
Speaking is making use words in an ordinary voice, uttering words, 
knowing and being able to use language; expressing oneself in words; 
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making speech. While skill is the ability to do something well. Therefore, 
we can infer that speaking is the ability to make use of words or a 
language to express oneself in an ordinary voice. In short, the speaking 
skill is the ability to perform the linguistics knowledge in actual 
communication. The ability functions to express our ideas, feeling, 
thoughts, and need orally (Hornby, 1995). 
Speaking is also one of the language arts that is most frequently 
used by people all over the world. The art of speaking is very complex. It 
requires the simultaneous use of the number of abilities which often 
develop at different rates. 
According to Hornby (1995), there are five components of 
speaking, as follows: 
a. Comprehension 
Based on Hornby, comprehension is the power of 
understanding or an exercise aimed at improving or testing one 
understand of a language (written and spoken). It indicates that in 
comprehension the speaker and the listener have to understand 
what the intended meaning of the speaker when he or she says 
something. 
b. Grammar 
Grammar is the one of language components. Hornby says 
that grammar is the rule in a language for changing the form of 
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words and combining them into sentences. Using the correct 
grammar makes someone know the real meaning of the sentences. 
c. Vocabulary 
The other component that is vocabulary. According to 
Hornby, vocabulary is the total number of the words in a language. 
It means that vocabulary plays the important role in speaking. 
 
 
d. Pronunciation 
Hornby states that pronounciation is the way in which a 
word is pronounced. It is better for us to produce the words clearly 
because the pronounciation affects the interlocutor understanding 
in receiving the meaning of messages. 
e. Fluency 
Speaking is  an activity of reproducing words orally. It 
indicates that there is a process of exchanging ideas between 
speaker and listener. Hornby says that fluency is able to speak or 
write a language of perform an action smoothly or expressed in a 
smooth and accurate way. In speaking, fluency makes us easy to 
understand the meaning. 
4. Teaching Speaking 
Speaking is the natural state of language, as all human beings are born 
to speak their native languages. It is thus the most distinguishing feature of 
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human beings. This verbal communication involves not only producing 
meaningful utterances but alsoreceiving others‟ oral productions. Speaking 
is thus regarded as a critical skill in learning a second or foreign language 
by most language learners, and their success in learning a language is 
measured in term of their accomplishment in oral communication (Nunan, 
1998; Nunan, 2001). 
a. The Activities to Promote Speaking Skill 
There are some activities to promote speaking (Kayi, 2006) as follows: 
 
1) Discussion 
The learners may aim to arrive at a conclusion, share ideas 
about an event, or find solutions intheir discussion groups. Here the 
teacher can form groups of learners and each group workson their 
topic for a given time period, and present their opinions to the 
class. Fauziati (2002) states that the main aim of group discussion 
is to improve fluency, grammar in probablybest allowed to function 
as a naturally communicative context. 
2) Role Play and Simulation 
Role play has appeal for learners because it allows the learners 
to be creative and to put themselves in another person‟s place for a 
while (Richard, 2003). While simulation isvery similar to role-play 
but here learners can bring items to the class to create a realistic 
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environment. For instance, if a learner is acting as a singer, he or 
she can bring a microphoneto sing and so on. 
3) Interviews 
Conducting interviews with people gives learners a chance to 
practice their speaking abilitynot only in class but also outside and 
helps them becoming socialized. After interviews, each learner can 
present the result to the class. 
4) Reporting 
In class, the learners are asked to report what they find as the 
most interesting news. Learnerscan also talk about whether they 
have experienced anything worth telling theirfriends in theirdaily 
lives before class. 
5) Prepared Talks 
A popular kind of activity is the prepared talk where a learner 
makes a presentation on atopic. Such talks are not designed for 
informal spontaneous conversation; because they areprepared, they 
are more „writing-like‟ than spoken orally. However, if possible, 
learnersshould speak from notes rather than from a script (Harmer, 
2001). 
6) Dialogue 
Dialogue is one of the media in teaching speaking. It helps the 
learners practice in speech,pronunciation, intonation, stress. 
Dialogue also increase learners‟ vocabulary. The primaryobjective 
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of using dialogue is developing learner‟s competence 
(pronunciation, intonation,stress) in teaching speaking like native 
speaker. Therefore, in teaching learning uses dialogue(short and 
long), the learners are motivated by the teachers question to reason 
rather than torecollect. Dialogues is two sides communication, it 
means we just not have to expresssomething but we should have to 
understand what another peoples said (Podo and Sulaiman,1995). 
b. Principle for Teaching Speaking 
Nunan(2003) there are five principles for teaching speaking : (1) 
Be aware of difference between second language and foreign language 
in learning context. (2) Give learners chance to practice with both 
fluency and accuracy. (3) Provide opportunities for learners to talk by 
using group work or pair work. (4) Plan speaking task that involve 
negotiation for meaning.(5) Design classroom activities that involve 
guidance and practice in both transactional and interaction speaking. 
c. Characteristics of Successfull Speaking 
Again, sometimes spoken language is easy to perform, but in 
some cases it is difficult(Brown, 2001). In order that they can carry out 
the successful speaking, they have to fulfillsome characteristics of 
successful speaking activity such as: 
1). Learners talk a lot. As much as possible of the period of time 
allocated to the activity is infact occupied by learners talk. This 
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may be obvious, but often most time is taken up with teachertalk or 
pauses. 
2). Participant is even. Classroom discussion is not dominated by a 
minority of talk activeparticipants. All get a chance to speak and 
contributions are fairly evenly distributed. 
3). Motivation is high. Learners are eager to speak because they are 
interested in the topic andhave something new to say about it, or 
they want to contribute to achieve a task objective. 
4). Language is of an acceptable level. Learners express themselves in 
utterances that are relevant, easy comprehensible to teach other and 
of acceptable level of language accuracy. 
 
 
B. Assessing Speaking 
From a pragmatic view of language performance, listeni ng and 
speaking are almost always closely interrelated. While it is possible to 
isolate some listening performance types, it is very difficult to isolate oral 
production tasks that do not directly involve the interaction of aural 
comprehension. Only in limited context of speaking (monologues, 
speeches, or telling a story and reading aloud) can we assess oral language 
without the aural participation of an interlocutor (Brown, 2004). 
While speaking is a productive skill that can be directly and 
empirically observed, those observations are invariably colored by the 
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accuracy and effectiveness of a test-taker‟s listening skill, which 
necessarily compromises the reliability and validity of an oral production 
test. How do you know for certain that a speaking score is exclusively a 
measure of oral production without the potentially frequent clarifications 
of an interlocutor? This interaction of speaking and listening challenges 
the designer of an oral production test to tease apart, as much as possible, 
the factors accounted for by aural intake (Brown, 2004). 
Another challenge is the design of elicitation techniques. Because 
most of speaking is the product of creative construction of linguistic 
strings, the speaker makes choices of lexicon, structure, and discourse. If 
your goal is to have test-takers demonstrate certain spoken grammatical 
categories, for example, the stimulus you design must elicit those 
grammatical categories in ways that prohibit the test-taker from avoiding 
or paraphrasing and thereby dodging production of the target form. 
Brown (2004), As tasks become more and more open-ended, the 
freedom of choice given to take-takers creates a challenge in scoring 
procedures. In receptive performance, the elicitation stimulus can be 
structured to anticipate predetermined responses and only those responses. 
In productive performance, the oral or written stimulus must be specific 
enough to elicit output within an expected range of performance such that 
scoring or rating procedures apply appropriately. For example, in a 
picture-series task, the objective of which is to elicit a story in a sequence 
of events, test-takers could opt for a variety of plausible ways to tell the 
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story, all of which might be equally accurate, how can such disparate 
responses be evaluated? One solution is to assign not one but several 
scores for each response, each score representing one of several traits 
(pronunciation, fluency, vocabulary use, grammar, comprehensibility, etc). 
1. Basic Types of Speaking 
Brown (2004) divides some basic types of speaking, as follows: 
a. Imitative. At one end of a continuum of types of speaking 
performance is the ability to simply parrot back (imitate) a word or 
phrase or possibly a sentence. While this is purely phonetic level of 
oral production, a number of prosodic, lexical, and grammatical 
properties of language may be included in the criterion 
performance. We are interested only in what is traditionally labeled 
“pronounciation”; no inferences are made about the test-taker‟s 
ability to understand or convey meaning or to participate in an 
interactive conversation. The only role of listening here is in the 
short-term storage of a prompt, just long enough to allow the 
speaker to retain the short stretch of language that must be 
imitated. 
b. Intensive. A second type of speaking frequently employed in 
assessment contexts is the production of short stretches of oral 
language designed to demonstrate competence in a narrow band of 
grammatical, phrasal, lexical, or phonological relationships (such 
as prosodic elements- intonation, stress, rhythm, juncture). The 
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speaker must be aware of semantic properties in order to be able to 
respond, but interaction with an interlocutor or test administrator is 
minimal at best. Example of intensive assessment tasks include 
directed response tasks; reading aloud; sentence and dialogue 
completion; limited picture-cued tasks including simple sequences; 
and translation up to the simple sentence level. 
c. Responsive. Responsive assessment tasks include interaction and 
test comprehension but at the somewhat limited level of very short 
conversations, standard greetings and small talk, simple requests 
and comments, and the like. The stimulus is almost always a 
spoken prompt (in order to preserve authenticity), with perhaps 
only one or two follow-up questions or retorts: 
A. Mary :Excuse me, do you have the time? 
Dough : Yeah. Nine-fifteen. 
B. T  :What is the most urgent environmental problem 
today? 
       S  : I would say massive deforestation. 
  C. Jeff  : Hey, Stef, how‟s it going? 
      Stef  : Not bad, and yourself? 
      Jeff  : I‟m good. 
      Stef  : Cool. Okey, gotta go. 
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d. Interactive.The difference between responsive and interactive 
speaking is in the lenght and complexity of the interaction, which 
sometimes includes multiple exchanges and/ or multiple 
participants. Interaction can take two forms of transactional 
language, which has the purpose of exchanging specific 
information, or interpersonal exchanges, which have the purpose of 
maintaining social relationships. (in the three dialogues cited 
above, A and B were transactional, and C was interpersonal). In 
interpesonal exchanges, oral production can become pragmatically 
complex with the need to speak in casual register and use 
colloquial language, ellipsis, slank, humor, and other 
sociolinguistic conversations. 
e. Extensive (monologue). Extensive oral production tasks include 
speeches, oral presentations, and story-telling, during which the 
opportunity for oral interaction from listeners is either highly 
limited (perhaps to nonverbal responses) or ruled out all together. 
Language style is frequently more  deliberative (planning is 
involved) and formal for extensive tasks, but we cannot rule out 
certain informal monologues such as casually delivered speech (for 
example, my vacation in the mountains, a recipe for outstanding 
pasta primavera, recounting the plot of a novel or movie). 
2. Designing Assessment Tasks 
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These are the design of assessment tasks according to Brown (2004), 
as follows: 
a. Imitative Speaking 
1) Word Repetition Task 
An occasional phonologically focused repetition task is 
warranted as long as repetition tasks are not allowed to occupy 
a dominant role in an overall oral production assessment, and 
as long as you artfully avoid a negative washback effect. Such 
tasks range from word level to sentences level, usually with 
each item focusing on a specific phonological criterion. In a 
simple repetition task, test-takers repeat the stimulus, whether it 
is a pair of words, a sentences, or perhaps a question (to test for 
intonation production). 
2) PhonePass® Test  
The PhonePass test elicits computer-assisted oral 
production over a telephone. Test-takers read-aloud, repeat 
sentences, say words, and answer questions. With a 
downloadable test sheet as a reference, test-takers are directed 
to telephone a designed number and listen for directions. The 
test has five sections. 
The tasks on Parts A and B of the Phone Pass test do not 
extend beyond the level of oral reading and imitation. Part C 
and D represent intensive speaking. Section E is used only for 
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experimental data-gathering and does not figure into the 
scoring. The scoring procedure has been validated against 
human scoring with extraordinarily high reliabilities and 
correlation statistics. Further, this ten-minute test correlates 
with the elaborate Oral Proficiency Interview (OPI), indicating 
a very high degree of correspondence between the machine-
scored PhonePass and the human-scored OPI (Bernstein et al., 
2000). 
b. Intensive Speaking 
1) Directed Response Tasks 
In this type of task, the test administrator elicits a particular 
grammatical form or a transformation of a sentence. Such tasks 
are clearly mechanical and not communicative, but they do 
require minimal processing of meaning in order to produce the 
correct grammatical output. 
2) Read-Aloud Tasks 
 Intensive reading-aloud tasks include  reading beyond the 
sentence level up to a paragraph or two. This technique is 
easily administered by selecting a passage that incorporates test 
specs and by recording the test-taker‟s output; the scoring is 
relatively easy because  all of the test-taker‟s oral production is 
controlled. Because of the results of research on the PhonePass 
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test, reading aloud may actually be a surprisingly strong 
indicator of overall oral production ability. 
3) Sentence/ Dialogue Completion Tasks and Oral Questionnaires 
Another technique for targeting intensive aspects of 
language requires test-takers to read dialogue in which one 
speaker‟s line have been omitted. Test-takers are first given 
time to read through the dialogue to get its gist and to think 
about appropriate lines to fill in. Then as the tape, teacher, or 
test administrator produces one part orally, the test-taker 
responds. 
An advantage of this technique lies in its moderate control 
of the output of the test-taker. While individual variations in 
responses are accepted, the technique taps into a learner‟s 
ability to discern expectancies in a conversation and to produce 
sociolinguistically correct language. One disadvantage of this 
technique is its reliance on literacy and an ability to trasfer 
easily from written to spoken English. 
4) Picture-Cued Tasks 
One of the more popular ways to elicit oral language 
performance at both intensive and extensive levels is a picture-
cued stimulus that requires a description from the test-taker. 
Picture may be very simple, designed to elicit a word or a 
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phrase; somewhat more elaborate and “busy”; or composed of a 
series that tells a story or incident. 
5) Translation (of Limited Stretches of Discourse) 
Translation is a part of our tradition in language teaching 
that we tend to discount or disdain, if only because our current 
pedagogical stance play down its importance. Translation 
methods of teaching are certainly passe in an era of direct 
approaches to creating communicative classroom. But we 
should remember that in countries where English is not the 
native of prevailing language, translation is a meaningful 
communicative device in contexts where the English user is 
called on to be an interpreter. Also, translation is a well-proven 
communicative strategy for learners of a second language. 
Under certain constraints. Then, it is not far-fetched to 
suggest translation as a device to check oral production. Instead 
of offering pictures or written stimuli, the test-taker is given a 
native language word, phrase, or sentence and is asked to 
translate it. Conditions may vary from expecting an instant 
translation of an orally elicited linguistic target to allowing 
more thinking time before producing a translation of somewhat 
longer texts, which may optionally be offered to the test-taker 
in written form.as an assessment procedure, the advantages of 
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translation lie in its control of the output of the test-taker, 
which of course means that scoring is more easily specified. 
c. Responsive Speaking 
1) Question and Answer 
Question and answer tasks can consist of one or two 
questions from an interviewer or they can make up a portion of 
a whole battery of questions and prompts in an oral interview. 
They can vary from simple questions like “What is this called 
in English?” to complex questions like “ What are the steps 
governments should take, if any, to stem the rate of 
deforestation in tropical countries?” the first question is 
intensive in its purpose; it is a display question intended to 
elicit a predetermined correct response. We have already 
looked at some of these types of questions in the previous 
section. Questions at the responsive level tend to be genuine 
referential questions in which the test-taker is given more 
opportunity to produce meaningful language in response.  
2) Giving Instructions and Directions 
We are called on in our daily routines to read instructions 
on how to operate an appliance, how to put a bookshelf 
together, or how to create a delicious soup. Somewhat less 
frequent is the mandate to provide such instructions orally, but 
this speech act is still relatively common. Using such a 
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stimulus in an assessment context provides an opportunity for 
the test-taker to engage  in a relatively extended stretch of 
discourse, to be very clear and specific, and to use appropriate 
discourse markers and connectors. The technique is simple: the 
administrator poses the problem, and the test-taker responds. 
Scoring is based primarily on comprehensibility and 
secondarily on other specified  grammatical or discourse 
categorizes. 
3) Paraphrasing 
Another type of assessment task that can be categorized as 
responsive asks the test-taker to read or hear a limited number 
of sentences (perhaps two to five) and produce a paraphrase of 
the sentence. The advantage of such tasks are that they elicit 
short stretches of output and perhaps tap into test-takers‟ ability 
to practice the conversational art of conciseness by reducing the 
output/input ratio. 
4) Test of Spoken English (TSE®) 
Somewhere straddling responsive, interactive, and 
extensive speaking tasks lies another popular commercial oral 
production assessment, the Test of Spoken English (TSE). The 
Test of Spoken English (TSE) is a 20-minute audiotaped test of 
oral language ability within an academic or professional 
environment. Test of Spoken English (TSE) are used by many 
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North. American institusions of higher education to select 
international teaching assistants. The scores are also used for 
selecting and certifying health professionals such as physicians, 
nurses, pharmacists, physical therapists, and veterinarians. 
The tasks on the TSE are designed to elicit oral production 
in various discourse categories rather than in selected 
phonological, grammatical, or lexical targets. The following 
contents specifications for the TSE represent the  dicourse and 
pragmatic contexts assessed in each administration: describe 
something physical; narrate from presented material; 
summarize information of the speaker‟s own choice; give 
directions based on visual materials; give instructions; give an 
opinion; support an opinion; compare/ contrast; hypothesize; 
function “interactively”; and define. 
d. Interactive Speaking 
1) Interview 
When “oral production assessment” is mentioned, the first 
thing that comes to mind is an oral interview: a test 
administrator and a test-taker sit down in a direct face to face 
exchange and proceed through a protocol of questions and 
directives. The interview, which may be tape-recorded for re-
listening, is then scored on one or more parameters such as 
accuracy in pronounciation and/ or grammar, vocabulary usage, 
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fluency, sociolinguistic/pragmatic appropriateness, task 
accomplishment, and even comprehension. 
Interviews can vary in lenght from perhaps five to forty-
five minutes, depending on their purpose and context. 
Placement interviews, designed to get a quick spoken sample 
from a learner in order to verify placement into a course, may 
need only five minutes if the interviewer is trained to evaluate 
the output accurately. 
2) Role Play 
Role playing is a popular pedagogical activity in 
communicative language-teaching classes. Within constraints 
set forth by the guidelines, it frees learners to be somewhat 
creative in their linguistic output. In some versions, role play 
allows some rehearsal time so that leaners can map out what 
they are going to say. And it has the effect of lowering 
anxieties as learners can, even for a few moments, take on the 
personal of someone other than themselves. 
3) Discussions and Conversations 
As formal assessment devices, discussions and 
conversations with and among learners are difficult to specify 
and even more difficult to score. But as informal techniques to 
assess learners, they offers a level of authenticity and 
spontaneity that other assessment techniques may not provide. 
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Discussions may be especially appropriate tasks through which 
to elicit and observe such abilities  as topic nomination, 
maintenance, and termination; attention getting, interrupting, 
floor holding, control; clarifying, questioning, paraphrasing; 
comprehension signal (nodding, “uh-huh,” “hmm,” et cetera); 
negotiating meaning; intonation patterns for pragmatic effect; 
kinesics, eye contact, proxemics, body language; and 
politeness, formality, and other sociolinguistic factors. 
Assessing the performance of participants through scores or 
checklists (in which appropriate or inappropriate manifestations 
of any category are noted) should be carefully designed to suit 
the objectives of the observed discussion. Of course, discussion 
is an integrative task, and so it is also advisable to give some 
cognizance to comprehension performance in evaluating 
learners. 
4) Games  
Among informal assessment devices are a variety of games 
that directly involve language production. Clearly, such tasks 
have wandered away from the traditional notion of an oral 
production test and may even  be well beyond assessments. As 
assessments, the key is to specify a set of criteria and a 
reasonably practical and reliable scoring method. The benefits 
of such an informal assessment may not be as much in a 
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summative evaluation as in its formative nature, with washback 
for the learners. 
5) Oral Proficiency Interview (OPI) 
The best-known oral interview format is one that has gone 
through a considerable metamorphosis over the last half-
century, the Oral Proficiency Interview (OPI). The Oral 
Proficiency Interview (OPI) is the result of a historical 
progression of revisions under the auspices of several agencies, 
including the Educational Testing Service and the American 
Council on Teaching Foreign Languages (ACTFL). The latter, 
a professional society for research on foreign language 
instruction and  assessment, has now become the principal 
body for promoting the used of the Oral  Proficiency Interview 
(OPI). The Oral Proficiency Interview (OPI) is widely used 
across dozens of languages around the world. 
Specifications for the Oral Proficiency Interview (OPI) 
approximate those delineated above under the discussion or 
oral interviews in general. In a series of structured tasks, the 
Oral  Proficiency Interview (OPI) is carefully designed to elicit 
pronounciation, fluency, and  integrative ability, sociolinguistic 
and cultural knowledge, grammar, and vocabulary. 
Performance is judge by the examiner to be at one of ten 
possible levels on the American Council on Teaching Foreign 
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Languages (ACTFL) designed proficiency guidelines for 
speaking:  Superior; Advanced-high, mid, low; Intermediate-
high, mid, low; Novice-high, mid, low. 
e. Extensive Speaking 
1) Oral Presentations 
For oral presentations, a checklist or grid is a common  
means of scoring or evaluation. Holistic scores are tempting to 
use for their apparent practicality, but they may obscure the 
variability of performance across several subcategories, 
especially the two major components of content and delivery.  
2) Picture-Cued Story Telling 
One of the most common techniques for eliciting oral 
production is through visual pictures, photographs, diagrams, 
and charts. We have already looked at this elicitation device for 
intensive tasks, but at this level  we consider a picture or a 
series of pictures as stimulus for a longer story or description. It 
is always tempting to throw any picture sequence at test-takers 
and have them talk for a minute or so about them. The 
objective of eliciting narrative discourse and your criteria for 
scoring need to be clear. 
3) Retelling a Story, News Event 
In this type of task, test-takers hear or read a story or news 
event that they are asked to retell. This differs from the 
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paraphrasing task. It is a longer stretch of discourse and a 
different genre. The objectives in assigning such a task vary 
from listening comprehension of the original to production of a 
number of oral discourse features (communicating sequences 
and relationships of events, stress and emphasis patterns, 
“expression” in the case of a dramatic  story), fluency, and 
interaction with the hearer. Scoring should of course meet the 
intended criteria. 
 
4) Translation (of Extended Prose) 
Translation of words, phrases, or short sentences was 
mentioned under the category of intensive speaking. Here, 
longer texts are presented for the test-taker to read in the native 
language and then translate into English. Those texts could 
come in many forms: dialogue, directions for assembly of a 
product, a synopsis of a story or play or movie, directions on 
how to find something on map, and other genres. 
The advantage of translation is in the control of the content, 
vocabulary, to some extent, the grammatical and discourse 
features. the disadvantage is that translation of longer texts is a 
highly specialized skill for which some individuals obtain post-
baccalaureate degree! To judge a nonspecialist‟s oral language 
ability on such a skill may be completely invalid, especially if 
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the test-taker has not engaged in translation at this level. 
Criteria for scoring should therefore take into account not only 
the purpose in stimulating a translation but  the possibility of 
errors that are unrelated to oral production ability. 
3. Scoring Rubric of Speaking 
 Assessing speaking is not something easy to do because there are 
some factors that may influence the teacher‟s impression on giving 
score. Speaking is a complex skill requiring the simultaneous use of 
different ability which often develops at different roles. The score of 
speaking may be different from one teacher to others. For example in 
assigning a score ranging from 1 to 5 is not something simple to do 
because the line of distinction between levels are quite difficult to 
pinpoint. To overcome that problem, the teacher needs to assign 
several scores for each response, and each score representing one of 
several traits like pronunciation, grammar, vocabulary use, fluency, 
and comprehensibility (Brown, 2004). 
Table 2.1 Scoring Rubic of Speaking 
No Criteria Rating Score Penilaian 
1 Pronountiation 5 Has few traces of foreign 
language. 
4 Always intelligible, thought 
one is conscious of a 
definite accent. 
3 Pronunciation problem 
necessities concentrated 
listening and occasionally 
lead to misunderstanding. 
2 Very hard to understand 
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because of pronunciation 
problem, most frequently be 
asked to repeat. 
1 Pronunciation problem to 
serve as to make speech 
virtually unintelligible. 
2 Grammar 5 Make few (if any) 
noticeable errors of 
grammar and word order. 
4 Occasionally makes 
grammatical and or word 
orders errors that do not, 
however obscure meaning. 
3 Make frequent errors of 
grammar and word order, 
which occasionally obscure 
meaning. 
2 Grammar and word order 
errors make comprehension 
difficult, must often 
rephrases sentence. 
1 Errors in grammar and word 
order, so, severe as to make 
speech virtually 
unintelligible. 
3 Vocabulary  5 Use of vocabulary and 
idioms is virtually that of 
native speaker. 
4 Sometimes uses 
inappropriate terms and 
must rephrases ideas 
because of lexical and 
equities. 
3 Frequently uses the wrong 
words conversation 
somewhat limited because 
of inadequate vocabulary. 
2 Misuse of words and very 
limited vocabulary makes 
comprehension quite 
difficult. 
1 Vocabulary limitation so 
extreme as to make 
conversation virtually 
impossible. 
4 Fluency   5 Speech as fluent and efforts 
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less as that ofnative speaker. 
4 Speed of speech seems to be 
slightlyaffected by language 
problem. 
3 Speed and fluency are rather 
stronglyaffected by 
language problem. 
2 Usually hesitant, often 
forced into silenceby 
language limitation. 
1 Speech is so halting and 
fragmentary as tomake 
conversation virtually 
impossible. 
5 Comprehension  5 Appears to understand 
everythingwithout difficulty 
4 Understand nearly 
everything at normal speed 
although occasionally 
repetition may be necessary 
3 Understand most of what is 
said at slower than normal 
speed without repetition 
2 Has great difficulty 
following what is said. Can 
comprehend only “social 
conversation” spoken 
slowly and with frequent 
repetitions. 
1 Cannot be said to 
understand even simple 
conversation. 
 
 
C. Task-Based Language Teaching (TBLT) 
1. The Definition of Task- Based Language Teaching (TBLT) 
Task-Based Language Teaching (TBLT) also known as Task-Based 
Language Learning (TBLL),Task-Based Instruction (TBI), or Task-Based 
Teaching. Task-Based Language Teaching (TBLT) is defined as an approach 
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based on the use of tasks as the core unit of planning and instruction in 
language teaching (Richards and Rodgers, 2004). Ellis (2003) distinguished 
between Task-Supported Teaching and Task-Based Teaching; in Task-
Supported Teaching, tasks have a mean for activating learners‟ prior target 
language knowledge by developing fluency whereas in Task-Based Teaching, 
tasks comprise the foundation of the whole curriculum.  
Task-Based Language Teaching (TBLT) can be defined as an approach 
in which communicative and meaningful tasks play the central role in 
language learning and in which the process of using language in 
communication carries more importance than mere production of correct 
language forms. Authentic language use, the real use of real language in 
classroom content, foster a learning environment in which learners have their 
own say; they gain communicative practice within their own sense of the 
defined goals in Task-Based Language Teaching (TBLT). In other words, 
learners learn the language as they use it. Therefore, communicative language 
use comes into focus as an essential aspect of a task-based framework (Willis, 
1996). In addition to developing communicative capability, attention to form 
is fundamental for language learning. Even though Task-Based Language 
Teaching (TBLT) emphasizes the primacy of meaning, a focus on form has a 
parallel importance in the language learning process (Bygate, Skehan& Swain, 
2001). 
In Task-Based Language Teaching (TBLT), the tasks are central of the 
learning program. The term task refers to “an activity or action which is 
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carried out as the result of processing or understanding language”. 
Meanwhile,Willis (1999) states that task refer to an activity in which the target 
language is used by thelearners for a communicative purpose in order to 
achieve an outcome. Thus, tasks can also be defined as what the learner willdo 
in the classroom rather than in the outside world. 
There just few published examples of complete language programs that 
claims to be based on Task-Based Language Teaching (TBLT) formulation. 
The literature mainly contains descriptions of examples of task-based 
activities such as Willis (1999), Nunan (2001), and Ellis (2003). However, as 
with other communicative approaches, goals in Task-Based Language 
Teaching (TBLT)should be determined by the specific needs of thelearners. 
Selection of tasks should be based on careful analysis of the real-world needs 
of learners. 
Tasks are used for different purposes and thus defined in different 
ways in the literature. In the 1950s tasks were used for instructional purposes 
in vocational training. In this application, work tasks are analyzed, adapted to 
teach tasks, designed in detail as instructional tools and sequenced for 
classroom training (Richards& Rodgers, 2001).The following the emphasis on 
the role of tasks as tools for vocational training, tasks begun to be used for 
academic purpose in the early 1970s. Academic tasks have four dimensions. 
There are 1) student products, 2) operations required to construct products, 3) 
cognitive skill to carry out the tasks, and 4) an accountability system for 
product evaluation (Richards & Rodgers, 2001). 
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As instructional tools, tasks have certain distinctive features, which are 
agreed upon by most Task-Based Language Teaching (TBLT) proponents. 
Basically, tasks involve conveying meaning via language. Tasks have a work 
plan, are related to the real world, involve cognitive processing and have 
clearly defined communicative outcomes (Richards & Rodgers, 2001).  
Focus on meaning in task is regarded by many as a distinguishing 
feature of tasks. Tasks should be designed to engage learners in practicing the 
target language in a meaningful context by paying primary attention to 
conveying meaning. In order to establish a meaningful context, the tasks 
designed often have a gap in terms of information, reasoning, or opinion. Task 
activities can create a reason for learners to communicate by negotiating with 
others to shape meaning and thus achieve closure (Ellis, 2003; Richards & 
Rodgers, 2001). In addition, through communicative activities that provide 
meaningful context, learners incidentally practice a variety of linguistic 
structures that they choose to use while completing the given task (Ellis, 
2003). In this sense, tasks supply the content but the linguistic forms are 
determined by the learners often with some facilitation from the teacher (cited 
in Ellis, 2003; Richards & Rodgers, 2001). 
The relation of tasks to the real world is another significant aspect of 
tasks (Ellis, 2003). This relation to the real world necessitates using relevant 
and authentic materials in classroom. Authentic materials are materials that are 
not intended for language teaching; therefore, the language in this material is 
close to real world, out-of class language use (Richards & Rodgers, 2001). 
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Finally, tasks have clearly defined communicative outcomes. 
Clarifying the goal of a task and what communicative outcomes, learners are 
expected to achieve at the end of the task increases learners‟ performance 
(Ellis, 2003). Willis (1996) also believes that specifying the outcomes of a 
given task has strong influence on increasing learners‟ involvement in the 
task. Defining communicative outcomes of the task also guides teachers in 
determining learners‟ success level in task achievement (Ellis, 2003). In other 
words, informing learners concerning the skill to be acquired at the end of the 
task may increase their performance since learners know that they will be 
evaluated on the basis of the statedoutcomes. According to Richards & 
Rodgers (2001), tasks foster learners‟ motivation because tasks require 
learners to draw on their past experiences and involve themselves in variously 
designed interactions, e.g., tasks requiring physical involvement or 
cooperative work. 
In constructing tasks in Task-Based Language Teaching (TBLT), there 
are many different types of tasks. In Task-Based Language Teaching (TBLT) 
literature, several attempts have been made to group tasks into categories. 
Willis (1999) proposes six types of tasks such as listing, ordering and sorting, 
comparing, problem solving, sharing personal experiences, and creative tasks. 
In listing tasks, students collectively try to generate a list according to some 
task criteria-countries of Europe, irregular English verbs, and world leaders. 
Task participants brainstorm, activating their own personal knowledge and 
experiences and undertake fact-finding, survey, and library searches. Ordering 
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and sorting tasks require four kinds of processes: ranking items or events in a 
logical or chronological order, sequencing them based on personal or given 
criteria, grouping given items and classifying items under appropriate 
categories not previously specified. In comparing tasks, learners are involved 
in three processes, matching to define specific points and relating them, 
finding similarities and differences. Problem solving tasks encourage learners‟ 
intellectual and reasoning capacities to arrive at a solution to a given problem. 
In sharing personal experience tasks, learners are engaged in talking about 
themselves and sharing their own experiences. Lastly, creative tasks are often 
viewed as those projects in which learners, in pairs or groups, are able to 
create their own imaginative products. Groups might create short stories, art 
works, videos, magazines, etc. Creative task often involve a combination of 
task types such as listing, ordering and shorting, comparing and problem 
solving. 
Meanwhile, Pica, Kanagy, and Falodun (1999) categorize task based 
on interaction which occurs in task accomplishment as follows: (1) jigsaw 
tasks have learners construct a whole from different informational part. Each 
part is held by a different group of learners who cooperatively contribute to 
constructing the whole; (2) information-gap tasks encourage groups of 
learners who have different sections of text to share text information with each 
other in order to form a complete text; (3) problem-solving tasks provide a 
problem and some information and instruct learners to find a solution to a 
problem; (4) decision-making tasks, learners are given a problem with a set of 
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solutions, and they attempt to make a joint decision by negotiating and 
discussing these solutions; (5) opinion exchange tasks also promote 
discussions among learners. Learners are expected to share their own ideas 
and understand others‟ opinions in regards to some topics. However, learners 
do not have to come tocommon opinion. 
A somewhat different categorization of tasks is Nunan‟s (2001) 
description of task types as pedagogic and real-world tasks. Pedagogic tasks 
are communicative tasks that facilitate the use of language in the classroom 
towards achievement of some instrumental or instructional goal, whereas real-
world tasks involve “borrowing” the target language used outside the 
classroom in the real world. 
In Task-Based Language Teaching (TBLT) method there are some 
characteristics, such as: (a) „Real World‟ Language. Completing tasks that 
focus on everyday language give learners occasions where realistic language 
can be practiced and eventually used outside of the classroom.Jeon and Hahn 
believe that for Asian learners it is difficult to sufficiently practice the target 
language outside the classroom, thus making Task-Based Language Teaching 
(TBLT) an important method of teaching that provides learners with authentic 
chances to use the target language in the classroom (2006). This does not 
necessarily mean that learners will have to recreate authentic dialogues but 
that the task is within a real scenario, which in turn would provide realistic 
language to be spoken.These tasks could providelearners, who have not 
opportunities to practice the target language beyond the classroom, a chance to 
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communicate in a realistic setting. This also gives the learners, who have 
opportunities to speak in the target language, a chance to practice the language 
before they use it in a real situation outside of the classroom; (b)Learner-
Centered. One of the unique characteristics of Task-Based Language Teaching 
(TBLT) is that it highlightslearner-focused tasks as a method to gain 
communicative competence. “As a rule, the teacher withdraws after allocating 
tasks to the learners, to allow them to manage the interaction them 
selves”(Seedhouse, 1999). Once the task begins, the teacher leaves it up to the 
learners on how and what language they use to complete the task. Therefore, 
the role of the teacher is to be an observer in order to give the learners 
opportunities to naturally use the language throughout the task.Thus putting 
learners into „real world‟ situation without teacher input seems to encourage 
learners to use the target language and language that they have already been 
taught in order to complete the task. This could give the learners just the 
opportunity they need to produce and practice the language that they have 
learnt into a natural context. (J. Willis 1996, cited in Swan, 2005) speaks that, 
Tasks remove the teacher domination, and learners get chances to open 
and close conversations, to interact naturally, to interrupt and challenge, to 
ask people to do things and to check that they have been done. 
This would provide a comfortable and natural environment for learners 
to be able to practice the target language with each others. Swan‟s concern of 
the teacher‟s position is that once engaged in the task the teacher becomes the 
director of the task rather than an imperative input of new language (2005). 
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Thus, causing a lack of new vocabulary or sentence structure being taught, this 
may result in no new language being spoken or learnt. In short, without the 
teacher‟s role as a provider, it would seem that there might not be any vital 
new language being taught and therefore learnt; (c) Focus on Meaning. 
Another element of Task-Based Language Teaching (TBLT) is the focus on 
meaning during the task. In fact, “The most important characteristic of task is 
its communicative purpose in which the focus on meaning rather than 
form”(Acar, 2006); (d) Completion of Task. There must be a finish line in 
order for the learners to know when they have successfully completed the task. 
This provides a reason to do the task and encourages motivation from learners. 
2. The Framework of  Task-Based Language Teaching (TBLT) 
The core of the lesson in Task-Based Language Teaching (TBLT)is the 
task. All parts of the language used are emphasized during the activity itself in 
order to get learners focus on the task. For Task-Based Language Teaching 
(TBLT), there have been different sequencing frameworks proposed by 
researchers. They assume three phases in common for Task-Based Language 
Teaching (TBLT). Ellis (2003) names these as „pre-task‟, „during task‟, and 
„post-task‟, while Jane Willis dividesthe three stage phases of Task-Based 
Language Teaching (TBLT) into „pre- task (introduction to the topic and 
task)‟, „task cycle (task, planning, and report)‟, and „language focus (analysis 
and practice)‟. 
The Task-Based Language Teaching framework differs from the 
traditional teaching Presentation Practice Production (PPP) method in terms of 
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different sequencing of the instructional phases. In a traditional classroom, the 
first step is to present the target language function and forms, and then to 
practice them, and finally to produce examples of these language function/ 
forms. In Task-Based Language Teaching (TBLT), however, learners first 
perform a communicative task (with the help of any previously learned 
language structured) after they are introduced to the topic and the task itself. 
Learners then write or talk about necessary planning to perform the task they 
have just attempted. At this stage, they might listen to a recording of learners 
working on the same or a similar task or read something related to the task 
topic. After they have some sense of the task production, they apply this 
knowledge to re- try the task. During this stage, they have access to requested 
linguistic forms. In short, holistic approach is used in Task-Based Language 
Teaching (TBLT) framework since learners are first involved in the task, and 
they try to negotiate for meaning using existing resources. Then, they focus on 
the target language forms they find they need. They have been familiarized 
with the specific language functions and language forms useful in task 
completion. Therefore, these functions and forms are contextualized and have 
become more meaningful for the learners within the focused task (Ellis, 2003). 
a. The Pre-Task Phase 
The aim of this phase is first to introduce task and task topic to 
learners. According to Ellis (2003) and Lee (2000), framing of the task 
plays an important role before implementing the task since it informs 
learners about the outcome of the task and what they are supposed to do to 
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fulfill the task. After introducing the topic, teachers may need to explain 
the task theme if learners are unfamiliar with it. In order to do this, they 
can provide learners with vital vocabulary items and phrases or help them 
remember relevant words or phrases (Willis, 1996). If the topic is a 
familiar one, teachers can elicit the known phrases and language related to 
the topic. In the process, teacher can have an opportunity to observe what 
learners actually know and what they need to know. However, there is no 
explicit teaching of vocabulary or language in this model. 
Next, perform a similar task to the main task.The teacher asked 
similar questions that would be directed to the learners in the main task. 
This demonstration in the pre- task should be counted as an activity that 
enhanceslearners‟ competence in undertaking the real task.Having learners 
experience “ideal” performance of the task to other by listening to a 
recording of fluent speaker or reading a related text to the task, fosters 
learners‟ optimal performance in the task (Ellis, 2003). Although some 
researchers find it effective to “prep” learners on the type of task they are 
going to perform, others urge learners to find their own way through 
discussion and negotiation with fellow learners in the pre- task phase 
(Ellis, 2003). 
The last step in pre-task phase is to allocate learners time for task 
planning. Giving time learners to prepare themselves for the tasks enhance 
the use of vary vocabulary items, complex linguistic forms, fluency and 
naturalness with which the tasks are carried out (Willis, 1996). Ellis 
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(2003) calls this session the strategic planning phase. In strategic planning, 
either the learners decide themselves what to do in the tasks or teachers 
leads them in focusing on accuracy, fluency or complexity. Although 
teacher guidance is important at this point in order to explicitly inform 
learners what to focus on during preparation (Skehan, 1996). Willis (1996) 
argues that learners tend to perform the task less enthusiastically when 
they are guided by the teacher than when they plan the task on their own. 
Foster and Skehan (1999) offer three options for strategic planning, „no 
planning‟, „language-focused guided planning‟, and „form focused guided 
planning‟. There is another essential issue related to allow preparation time 
for learners in this phase. For Ellis (2003), the amount of preparation time 
may change according to the learners‟ familiarity with the task theme, 
difficulty level and cognitive demand of the task. The more complex and 
unfamiliar the task is, the more preparation time learners need. 
b. The During-Task Phase 
In this phase, learners do the main task in pairs or groups, prepare 
an oral or written plan of how and what they have done in task completion, 
and then present it to the whole class (Willis, 1996). The task performance 
session enables learners to choose whatever language they want to use to 
reach the previously defined outcome of the task. Ellis (2003) proposes 
two dimensions of task performance: giving learners planning time and 
giving them the opportunity to use the input data which will help them 
present what they produce easily. 
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The first dimension concerns the effect of time limitation on task 
completion. Lee (2000) finds that giving limited time to learners to 
complete the task determines learners‟ language use. Yuan and Ellis 
(2003) argue that learners given unlimited time to complete a task use 
more complex and accurate structures than the ones in the control group 
given limited time. On the other hand, time limitation in the control group 
encouraged fluency. When they are given the chance to use their own 
time, learners tend to revise and find well-suited words to express 
themselves precisely. However, Willis (1996) claims that if learners have 
limited time to finish the task, the oral production become more fluent and 
natural because of unplanned language use. 
For the second dimension, the use of input data during task-
performance is discussed. Getting help from the input data means that 
learners use, for instance, the picture about which they are taking or the 
text they have read as background (Ellis, 2003). In the last part of the 
during-task phase, some groups or pairs present their oral or written report. 
Teachers‟ giving feedback only on the strengths of the report and not 
publicly correcting errors increases the effectiveness of the reporting 
session (Willis, 1996). 
 
 
c. The Post-Task Phase 
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This phase enables learners to focus on the language they used to 
complete the task, perhaps, repeat the performed task, and make comments 
on the task (Ellis, 2003). The teachers can present some form-focused 
tasks based on the texts or listening tasks that have been examined. This 
stage is seen as adding accuracy to fluency since it also involves explicit 
language teaching (Ellis, 2003). The teachers select the language forms to 
present, monitors learners while they are performing the re- task and notes 
of learners‟ errors and gaps in the particular language forms they 
use.Learners are also given the opportunity to repeat the task. Task 
repetition helps them to improve their fluency, use more complex and 
accurate language forms and so express themselves more clearly (Ellis, 
2003). 
Finally, learners are given the opportunity to reflect on the task 
they have finished, Willis (1996) describes this part as the conclusion of 
the task cycle, which is „during-task‟ in Ellis‟s (2003) description of the 
task-based language teaching framework. In Willis‟s (1996) description, 
reflecting on the task means summarizing the outcome of the task. Ellis 
(2003) states that it is also possible for learners to report on their own 
performance and how they can advance their performance, which are all 
related to developing their metacognitive skill, such as self-monitoring, 
evaluating and planning. In addition to self-criticism, learners are asked to 
evaluate the task as well, which will, in turn, influence their teachers‟ 
future task selection (Ellis, 2003). 
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3. The Advantages of  Task-Based Language Teaching (TBLT) 
Task-Based Language Teaching (TBLT) provides a number of 
advantages in teaching learning, such as:  
a. Task-Based Language Teaching (TBLT) widely applicable as it is 
suitable for learners of all ages and background. 
b. During the task, the learners are allowed to use whatever language they 
want, freeing them to focus on entirely on meaning of their message. 
This makes closer to real-life communicative situation, which is a way 
of bringing the real world into classroom. 
c. A nature context is developed from the learners experiences with the 
language that is personalized and relevant to them. 
d. The learners are striving to express what they want to say, they are 
more motivated to absorb the language needed, either new language 
that they ask you for, or language that they have already yet, but not 
acquired properly so far. 
e. The language explored arises from the learners needs. This need 
dictates what will be covered in the lesson rather than a decision made 
by the teacher or course book. 
f. The learners will have a much more varied exposure to language with 
task- based language teaching. They will be exposed to a whole range 
of lexical phrases, collocation, and patterns as well as language forms. 
g. Task provides a natural opportunity for revision and recycling and give 
teachers the opportunity to assess learners‟ progress. 
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h. Task-Based Language Teaching (TBLT) provided clear objectives in 
terms of what participants will gain from the task. Each task has a 
clearly defined set off objective, starting what the participants will be 
able to do at the end of task. 
i. Task contribute to progress by encouraging learners to plant and are 
more ambitious in the language they use, rather just they saying the 
first thing that comes into their needs. 
j. Task-Based Language Teaching (TBLT) provides cooperative support. 
Classroom work is to be carried out on a cooperative basis involving a 
lot of participants‟ imitation right from the start. This should enable a 
supportive, non- treating environment for participants to invest 
personality in learning effort. (Frost, 2004) 
4. The Disadvantages of Task-Based Language Teaching (TBLT) 
Task-Based Language Teaching (TBLT) also has some 
disadvantages, there are: (a) Task-Based Language Teaching (TBLT) is 
not appropriate as the foundation of a class beginning learners; (b) Some 
learners only exposed to certain forms of language, and are being 
neglected of others such as discussion or debate; (c) Some learners revert 
to mother tongue when get difficult things, or if the group feels impatient 
(Fauziati, 2009). 
In addition, Task-Based Language Teaching (TBLT) has some 
disadvantages as follow: (a) Task-Based Language Teaching (TBLT) 
requires a high level of creativity and initiative on the part of the teacher. 
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If the teachers are limited to more traditional roles or do not have time and 
resources to implement Task-Based Language Teaching (TBLT); this type 
of teaching may be impossible;(b) Somelearners revert to mother tongue 
when things get difficult or if the group feels impatient. Especially with 
the beginner learners, if there is no new langauage being taught, then these 
learners have no other choice but to use their mother tongue during the 
task (Carless, 2004) ; (c) Pressure of time will force learners to make use 
of language that can be readily accessed rather than to attempt to create 
language in real time. There may be a minimal concern with accuracy and 
no incentive for learners to extend their existing language system (Skehan, 
1996). 
 
D. Presentation Practice Production (PPP) 
1. Introduction 
Before 1990s, the “Three Ps” approach to language teaching was 
referred to by some scholars as the most common modern methodology 
employed by professional schools around the world. According to Harmer 
(2001, p. 86) “a variation on Audiolingualism in British- based teaching 
and elsewhere is the procedure most often referred to as PPP which stands 
for Presentation Practice Production,”. 
Presentation Practice Production (PPP) uses a classic deductive 
approach with grammar being explicitly introduced in the Presentation 
stage, the first part of the class, by the teacher. Material presented to the 
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learners is manipulated, or finely- tuned, to emphasize the target language 
and remove reference to other language items which have yet to be 
presented. This is to allow learners to concentrate on the target language 
without further distractions. (Cited in Carless, 2009, p. 51) 
The main purpose behind the Presentation Practice Production 
(PPP) is to raise the learners‟ capability of producing grammatical 
language chunks through excessive pattern practice and repetition drills. 
With communication coming to be noticed as the major goal of language 
learning, a great number of criticisms are posed against this approach. 
However, like any other teaching methodology, certain advantages can be 
sought within this method which may recommended the Presentation 
Practice Production (PPP) approach as a good choice to be utilized in 
certain circumstances. This approach, based on Richards & Rodgers 
(2001) solve many of the problems beginning teachers have to struggle 
with, because many of the basic decisions about what to teach and how to 
teach it have already been made for them. The PPP prescriptions of 
present, practice, and produce “offers to the notice teacher the reassurance 
of a detailed set of sequential steps to follow in the classroom” (Richards 
& Rodgers, 2001). 
Presentation Practice Production (PPP), in Thornbury‟s (1999) 
view, has a logic that is appealing to teachers and learners in that it reflects 
a notion of practice makes perfect, common in many skills; it allows the 
teacher to control the content and pace of the lesson; as Skehan (2003) 
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remarks, it provides a clear teacher role, in accordance with power 
relations often found in classroom. 
In spite of its popularity for some time in the field of language 
teaching, from the 1990s onwards, Presentation Practice Production (PPP) 
came under sustained attack from academics. Based on Ellis(2003), 
Presentation Practice Production(PPP) views language as a series of 
products that can be acquired sequentially as accumulated entities. Willis 
(1996: 134) sees a problem with Presentation Practice Production (PPP) in 
that learners can sometimes complete the production phase by not using 
the targeted structure, but this point does not invalidate Presentation 
Practice Production (PPP) – it merely shows that the production exercise 
was badly prepared, if it was designed exclusively to practice a specified 
structure, to allow for this to happen. Or if the learners still cannot cope 
with the targeted structure in the controlled practice stage the production 
phase should not have been given. This illustrates a miscalculation by the 
teacher to proceed to an activity in which the learners were not at an 
appropriate level to engage in. 
In addition, Willis (1996: 134) finds it problematic that learners 
taught using Presentation Practice Production (PPP) “tend to overuse the 
target form, and make very stilted and unnatural conversation” because 
they are still “ in practice mode”. Personally, I do not find a problem with 
this as it is part of the natural learning process to internalize the structure. 
Of course, as teachers, we want our learners to produce natural sounding 
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language, but this naturalness will develop as the learners continue their 
studies and as they become more proficient a point will be reach when the 
learners are no longer in a practice phase. 
2. The Framework of Presentation Practice Production (PPP) 
As Willis and Willis (cited in Richards & Rodgers, 2001) state a 
lesson plan based on Presentation Practice Production (PPP) should have 
three phases as follows:  
 Presentation stage: The teacher begins the lesson by setting up a 
situation, either eliciting or modeling some language that the situation 
calls for. Presentation may consist of model sentences, short dialogues 
illustrating items, either read from the textbook, heard on the tape or 
acted out by the teacher. 
 Practice stage: Learners practice the new language in a controlled way. 
The drill sentences or dialogues by repeating after the teacher or the 
tape, in chorus and individually, until they can say them correctly. 
Other practice activities are matching parts of sentences, completing 
sentences or dialogues and asking and answering question using the 
target language. 
 Production stage: Learners are encouraged to use the new language in 
a freer way, either for their own purposes and meanings or in a similar 
context introduced by the teacher. It can be role play, a simulation 
activity or a communication task. 
3. The Advantages of Presentation Practice Production (PPP) 
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Presentation Practice Production (PPP) has some advantages in 
teaching English such as: 
a. Presentation Practice Production (PPP) provides clearly and simple set of 
sequential steps to be implemented at school. The Presentation Practice 
Production (PPP) offers to novice teacher the reassurance of a detailed 
set of sequential steps to follow in the classroom (Richards & Rodgers, 
2001);  
b. The progress of learners in the lesson clearly and easily is written as the 
last common point. The teacher can teach using Presentation Practice 
Production (PPP) by following the textbook. It also denies differences 
between learners. The teacher can control the condition at class. Swan 
(2005) defends Presentation Practice Production (PPP) as a useful routine 
for presenting and practicing structural features under semi- controlled 
conditions. 
c. Good to improve grammatical accuracy. In terms of explaining grammar, 
this method is clear- cut and condensed, through which the main points 
can be taught easily. Learners are normally weak in grammar so we need 
to use Presentation Practice Production (PPP) to help them improve their 
grammatical accuracy (Carless, 2009). 
4. The Disadvantages of Presentation Practice Production (PPP) 
In teaching English, the teachers will use some methods or 
techniques in order to achieve the learning goals. Each method has 
weaknesses for applying in the classroom. One of the methods that used in 
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teaching English is Presentation Practice Production (PPP). The 
Presentation Practice Production (PPP) has some disadvantages as follow: 
a. Teacher- centered.  According to Harmer (2001) it is teacher- centered 
and fits uneasily with more humanistic learners- centered framework. It 
means that most the activities in the classroom are dominated by 
teacher. The learners do not have enough time to practice, it make 
learners become passive in learning; 
b. Presentation Practice Production (PPP) has attracted of criticism. It is 
inflexsible and lacking the ability to adapt to the ever-changing 
classroom situation (Scrivener, 1996); 
c. Complex grammar sometimes makeslearners confuse. Willis explains 
that teaching grammar as discrete items, with fixed rules will serve only 
to confuse learners once they encounter more complex grammar which 
will not fit the prototype they have been shown (Willis, 1990). 
 
E. The Previous Related Research 
The first previous research was done by Fathimah A.K.R. (IAIN, 
2014) entitled: The Effectiveness of Round Robin Brainstorming to Teach 
Speaking (An Experimental Study at the Tent Grade Students of MAN Klaten 
in 2012/2013 Academic Year). The objectives of this research are: (1) to find 
out the significant differences in student‟s speaking ability between students 
who are taught by using Round Robin Brainstorming method and those who 
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are not taught by using Round Robin Brainstorming method at the tenth grade 
of MAN Klaten in 2012/2013 academic year. 
The similarities with this research are: (1) this is an experimental 
research, and (2) the aim is to improve speaking skill. The differences are: (1) 
this research using Round Robin Brainstorming method, (2) the object of the 
research is Senior High School in the tenth grade. 
The second previous research was done by Winarni (IAIN Surakarta, 
2012) entitled: The Influence of giving Task –Based Method Toward English 
Writing Competence (An Experimental Research in The First Year Students of 
SMA N 1 Banyudono in Academic Year 2011/2012). 
The problem statements are: (1) Is there influence between giving task- 
based method toward writing competence in teaching writing for the first year 
students at SMA N 1 Banyudono?, and (2) Is task-based method more 
effective than direct method in teaching writing for the first year students at 
SMA N 1 Banyudono? 
The similarities with  this research is: (1) the researcher used Task-
Based Method, (2) this is an experimental research. The differemces are: (1) 
the place of the research is in Senior High School, (2) the aim is to improve 
students writing competence. 
Another research is conducted by Nur Hayati (2013) entitled “The 
Effectiveness of Task-Based Learning Method in Teaching Students‟ 
Speaking Skill” This research was conducted to find out whether there is 
significant improvement on the English Speaking Achievement between those 
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who are taught by using Task Basd Learning (TBL) method and those who are 
taught by using conventional teaching. In this research the researcher used 
quasi-experimental design, non-randomized pretest and posttest, and there are 
two variables, the first teaching English speaking by using Task Based 
Learning (TBL) method as independent variable, and the second is English 
speaking achievement as dependent variable. The result of the study proven 
that there was a significant improvement of the students who were taught by 
using Task Basd Learning (TBL) method than those who were taught by using 
conventional teaching. It showed from the average scores between 
experimental and control group. The pretest score of experimental group was 
64.44 and the control group was 64.63. after applying the treatment the 
average posttest score of experimenta group was 70.19 and the control group 
was 65.93 and the resulst of F critical with df 1/52 at the level of significance 
0.05 was 4.02 and F value was 52.52. From the explanation above we can 
conclude that TBL is effective in teaching speaking. 
 The last research is conducted by Baris Kasap with the title “The 
Effectiveness of Task-Based Instruction in the Improvement of Learners‟ 
Speaking Skill”. This study investigated the effects of task-based instruction 
on the improvement of learners‟ speaking skills. Mean scores for the control 
group moved in a positive direction and mean scores for the experimental 
group also showed a positive trend in oral skill improvement. According to 
qualitative data analysis results, the experimental group seemed content with 
the treatment and thought that they benefited from the treatment in the long 
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term, although they did not make significant progress in the post-test when 
compared to the control group. The study teacher‟s observation showed that 
the treatment helped learners participate and communicate with each other in 
the lesson more, and improve both their accuracy and fluency in speaking. 
These results imply that task-based instruction is partially effective in 
improving students‟ speaking skills and could be viewed as an alternative 
teaching method that can be integrated with current methods for all students 
and, perhaps, used more extensively with those students who respond to TBI 
most positively. 
Based on the explanation above, the researcher will do a research 
entitled “The Effectiveness of Task-Based Language Teaching (TBLT) to 
Teach Speaking at The Seventh Grade Students of MTs N 1Nguntoronadi in 
the Academic Year  2017/2018”. The problem is how to increase the speaking 
achievement using Task-Based Language Teaching (TBLT). The objectives of 
the research are to find out whether there is a significant difference of Task-
Based Language Teaching (TBLT) in speaking achievement between the 
students who are taught by using Task-Based Language Teaching (TBLT) and 
those who are taught by using Presentation Practice Production (PPP).  
 
F. Rationale 
In teaching speaking to the learners, the teachers need an appropriate 
method in order to help learners reach the goal of learning. As everybody 
knows, there are some methods in teaching English such as: Grammar 
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Translation Method (GTM), Direct Method (DM), Communicative Language 
Teaching (CLT), Audio Lingual Method (ALM), and so on.Considering that 
all methods have their own strengths and weaknesses, the teachers should be 
able to choose the appropriate method or the most effective one. 
There are several reasons that make the speaking learning process 
complicated. First, it is not our mother tongue. The learners get some difficult 
problems in the way to speak up with the foreign language. It influences their 
speaking ability in their environment. Second, the learners need to pay 
attention to some elements in speaking such as pronunciation, fluency, 
accuracy, etc. Third, the learners lack of motivation in speaking, because they 
afraid to make mistakes. Teaching speaking using conventional method make 
they feel bored. Therefore, the teacher should modify the appropriate method 
for teaching speaking in order to get learners‟ interest in speaking process. 
Based on the reasons above, the researcher used Task-Based Language 
Teaching (TBLT) to deliver teaching speaking which compared with 
Presentation Practice Production (PPP). Task-Based Language Teaching 
(TBLT) is expected to be able to enhance the learners‟ interest in speaking. 
Task-Based Language Teaching (TBLT) is the method of language teaching 
and learning in which task is used as the core of the learning. Task-Based 
Language Teaching (TBLT) is most dominant in learners‟ activities; it can be 
said as learner-centered learning. It makes students active in class with the 
tasks that given by the teacher. The teachers have a role as facilitator and a 
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control. The teachers can manipulate the task based on the level of the 
students. 
Meanwhile, Presentation Practice Production (PPP) is more 
emphasized on structure rules. Besides that, the teaching learning process is 
teacher- centered, means that the activities in class are dominated by the 
teacher. It makes students are passive in the class. Thus, the students will not 
get a satisfied result in speaking activity. It can be assumed that Task-Based 
Language Teaching (TBLT) is more effective than Presentation Practice 
Production (PPP) to teach speaking. 
 
G. Hypothesis 
Based on the rationale above, the hypothesis can be formulated as 
follows: “Task-Based Language Teaching (TBLT) is effective to teach 
speaking at the seventh grade students of MTs N 1 Nguntoronadi” 
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CHAPTER III 
RESEARCH METHODOLOGY 
This chapter discusses about Research Design, Setting of The Research, 
Subjectof The Research, Data Collection Technique, and Data Analysis 
Technique. 
 
A. Research Design 
  The researcher used experimental design in conducting the 
experimental research. Based onAry, et al. (2010:26) experimental research 
involves a study of the effect of the systematic manipulation of one 
variable(s) on another variable.Fraenkel and Wallen(2000:9) state that 
experimental research is the most conclusive and scientific methods because 
the researcher actually establishes different treatments and then studies their 
effects. In addition,  Mason and Bramble  (1997: 93), cited in Randi) state 
that experimental research as the kind of study in which the researcher is 
interested in learning about the effects of certain conditions (independent 
variables) and other conditions (dependent variables) in controlled setting. 
Based on the statements above, it can be said that the purpose of 
experimental research is to find out the influence of a treatment to a certain 
group and compare with other group with different treatment. 
  The researcher employed a quasi-experimental design with two 
groups, experimental group and control group. A quasi-experimental will be 
67 
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used because the researcher will not randomly assign subjects to 
experimental treatments for a research. Theresearcher will use already 
assembled groups such as classes. Christensen (2007: 330-331) state that 
Quasi Experimental design is an experimental design that does not meet all 
the requirements necessary for controlling the influence of extraneous 
variables. The requirement of random assignment participants to groups is 
not needed. The quasi- experimental design using nonrandomized can be 
depicted bellow: 
Table 3.1 The Research Design 
Group Pre- Test Treatment Post- Test 
Experimental O 1 X1 O 2 
Control O 3 X2 O 4 
(Campbell and Stanley, 1963, as cited in Cohen and Manion, 1994, p. 169)  
Note: 
O1: Pre-test for experimental group 
O2: Post- test for experimental group 
O3: Pre- test for control group 
O4: Post- test for control group 
X1: Treatment for experimental group 
X2:: Treatment for control group 
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The researcher chose the same topic in teaching and learning 
process for experimental group and control group. The researcher gave the 
learners pre-test before the treatment and post-test after the treatment. The 
students of experimental group was taught by usingTask-Based Language 
Teaching (TBLT), while the control group was taught by using Presentation 
Practice Production(PPP).  
As cited from Hatch and Farhady (1982, p. 51), a variable can be 
defined as an attribute of a person, a piece of text, or a an object which 
varies from person to person, text to text, object to object, or from time to 
time. There are two kinds of variable in this research, independent variable 
and dependent variable. The independent variable is the variable which 
gives influence to other variable, while the dependent variable is the 
variable which is influenced by the other variable. The independent 
variable in the research is Task-Based Language Teaching (TBLT) and the 
dependent variable is speaking. 
 
B. Setting of The Research 
1.Place  
 This research was conducted at MTs N 1 Nguntoronadi. MTs N 1 
Nguntoronadi is located at Jl. Raya Wonogiri-Pacitan Km. 24 
Nguntoronadi. This research was carried out at the seventh grade students 
of MTs N 1Nguntoronadi. The seventh grade consist of 6 classes. There 
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are A, B, C, D, E, F. The total students at the seventh grade is 191students. 
Each class consists of  31 until 32 students. This school supports facilities 
of learning process include a computer laboratory and LCD.  
2.Time of Study 
 The researcher conducted this research on October 2017 to January  
2018 academic year. The schedules for the activities are as follows: 
Table. 3.2 The Schedule of Research 
 
 
C. Subject of the Research 
1. Population 
 Population is the group to which the result of the study is intended 
to apply while the sample is a group in a research study on which 
information is obtained.Arikunto(2004:115) states that population is all 
N
o  
Activities Oct  Nov Dec Jan Feb 
1 2 3 4 5 1 2 3 4 1 2 3 4 5 1 2 3 4 1 2 3 4
    
1 Observation x                      
2 Making 
Proposal 
 x x                    
3 Making 
Instrument 
  x                    
4 Revised 
Instrument 
   x                   
5 Taking Try-
Out 
   x                   
6 Taking Main 
Data 
    x x x x x x             
7 Analyzing 
Data 
          x x x x x x x x x x   
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subjects of a research.Sekaran (2006: 226) writes that population refers the 
entire group of people, events, or things of interest that researcher whishes 
to investigate. Based on those statements, the researcher can conclude that 
the population is all subjects or individuals with certain characteristics that 
will be analyzed. 
 The population of this research is  the seventh grade students of 
MTs N 1 Nguntoronadi in the academic year 2017/2018. There are 6 
classes (A, B, C, D, E, F). The researcher chooses two classes as samples. 
One as an experimental group and the other as control group. 
2. Sampling 
Sampling is the way or technique to taking samples out from 
population. Sekaran(2000: 267) mention that technique of taking sample is 
the process of selecting a sufficient number of elements from the 
population so that by studying the sample, it would be possible to 
generalize the properties or characteristics to the population elements. 
The sampling technique of the research is cluster random sampling 
technique in every class. Based on Narbuko (2010: 111) random sampling 
is technique of determining the samples where all people in a population 
have the same opportunities chosen as the sample member randomly.  
The researcher used cluster random sampling technique because 
the population consists of some classes. The researcher wanted to reduce 
unfairness as much as possible, so the treatment is equal for both classes. 
The steps are as follow: 
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a. Writing each class name on small piece of paper 
b. Rolling the paper and putting them into a can 
c. Shaking the can well 
d. Dropping two rolled paper and determining them as a sample 
e. Taking the rolled paper from the sample and determined it as an 
experimental group and the other one as a control group. 
3. Sample  
Sample is part of all representatives of a population that are 
analyzed. Sugiyono (2007:66) sample is some but not all, element of the 
population would form the sample.  
From the cluster random sampling, the researcher got VII A as the 
experimental group and VII B as the control group. Theexperimental 
group consist of 32 students and the control group consists of 32 students. 
The experimental groupwill be taught by usingTask-Based Language 
Teaching (TBLT), while the control group will be taught by using 
Presentation Practice Production (PPP). 
 
D. Technique of Collecting Data  
  The technique to collect the data is a test. The researcher used test to 
conduct the research. Test was used  to find  out whether there is a significant 
difference between the students who are taught by using Task-Based 
Language Teaching (TBLT) and who are taught by using Presentation Practice 
Production (PPP). 
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  Test is used to examine and measure the quality of someone or the 
knowledge or ability of someone. Arikunto (2006: 127) Test is sequence of 
questions or exercises or other apparatus to measure skill, knowledge, 
intelligence, ability or aptitude of individual or group. Based on the definition 
above, it can be concluded that test is an activity to get the data of individual 
or group by measuring the ability, knowledge, skill or intelligence. 
  The researcher used task (sentences/dialogue completion task) in 
collecting the data. Test in this research carried out speaking test to the 
learners.Test is made based on the material taught to the learners. Kind of the 
tests to collect the data are pre-test and post-test. 
  The researcher used three steps in collecting the data, such as: pre-test, 
treatment, and post-test. The researcher applied a pre-test before giving 
treatment. The treatment is given to the experimental group by using Task-
Based Language Teaching (TBLT) while the control group by using 
Presentation Practice Production (PPP). After giving the treatment, the 
researcher conduct a post-test.  
a. Pre-test 
 In pre-test, the learners have to complete the dialogue task of 
speaking test and present it. Pre-test was done to know the learners‟ 
speaking ability. 
b. Treatment 
 The researcher gave treatment for the experimental group and 
control group only in six meetings. The researcher used Task-Based 
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Language Teaching (TBLT) to teach speaking for experimental 
groupwhile the control group is taught by Presentation Practice 
Production (PPP). 
 
c. Post-test 
 The post-test has similar concept for the experimental group and 
control group. The researcher conducted post-test to know the 
differences of learners‟ learning result between experimental  group 
and control group after the learners got the treatment. 
 
E. Validity and Reliability of the Instrument 
1. Validity  
 In measuring the validity of this instrument, the researcher used 
content validity approach. Siregar (2013) said that the content validity is 
the ability of an instrument in measuring the contents (concepts) to be 
measured. It means that a measurement tool to reveal the content of a 
concept or variable measured. Reksoatmojo (2007) said that content 
validity is the degree of conformity of the content sample items from a test 
with the characteristics to be measured. It means that whether the 
instrument can be appropriate to measure the variable that will be 
measured.  
 To determine whether the instrument is valid or not using content 
validity approach is by making rational judgment, whether the instruments 
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contains enough requirements to measure all variable indicators. 
According to Kanneth Hopkin in Siregar (2013) who said that 
determination of the instrument of content validity associated with the 
logical analysis. To examine content validity instrument, it can use the 
expert opinions (expert judgment). The instrument is consulted to the 
expert, then the expert determine whether the instrument is valid or not to 
measure the variable. In this case the experts are the thesis advisor.  
2. Reliability 
 Reliability test is using to measure the consistency of measurement 
tool (instrument) in different time. In measuring the reliability of this 
instrument, the researcher askedthe English teacher, Husnul Khotimah, S. 
Ag.to score students‟ assignment as rater II. Inter-rater reliability is a 
measure of reliability used to assess the degree to which different judges 
or raters agree in their assessment decisions (Phelan & Wren, 2005). This 
approach usually called as inter-rater agreement because it involves raters 
to measure the reliability. In this approach, the reliability is determined by 
averaging the raters score.  
 
F. The Data Analysis Technique 
 There are three kinds of data that will be tested in this research. 
Those three data are data description, pre-requisite test, and hypothesis 
test. 
1. Data Description 
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 In this data description, there are four data that are tested. They are 
mean, mode, median, and standard derivation. 
a. Mean 
Mean is average value of a data group. It is gained from summing 
up all individual data of the group and dividing it by the total of the 
individuals. 
Me :
∑𝑥
𝑛
 
Me : Mean 
∑𝑥 : The total of the value 
𝑁 : The total of individuals 
(Sugiyono, 2010 : 49) 
b. Mode 
Mode is the most frequent value of a data group. It is gained by 
counting the similar data and finding the highest.  
Mo : b+p
𝑏1
𝑏1+𝑏2
 
Mo : mode 
b : limiting interval class with the highest frequency 
p : the length of interval class 
b1 : frequency on modus class (frequency on the highest 
interval class)-the closest interval class before 
b2 : modus class frequency – the next interval class 
(Sugiyono, 2010 : 52) 
c. Median 
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Median is the central value of data group. It is gained by picking 
the middle value of the data ranged from the lowest to the highest 
or inversely.  
Md : b+p
1
2
𝑛−𝐹
𝑓
 
b : lower limit 
n : respondents 
F : the total of frequency before median class 
f : median frequency 
(Sugiyono, 2010 : 48) 
d. Standard Deviation 
Standard deviation is the distance of an individual value from the 
mean. 
sd :  
∑ fx 2−
(Σ𝑓𝑥 )2
𝑛
n−1
 
sd : standard deviation 
fx : the total of the value 
n : total population 
(Sugiyono, 2010 : 48) 
2. Pre-requisite test 
a. Normality Test 
The normality test is used to check the sample whether they 
have normal distribution or not. In this study, the researcher used 
lilifors theory for normality test. 
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There are several steps to calculate the normality by using 
lilifors. 
1) Determining the mean score by using this formula: 
Mean = ∑𝑓𝑥
𝑛
 
2) Determining the standard deviation with this formula: 
SD =  ∑(𝑥𝑖−𝑥)2
𝑛
 
3) Calculating Z value from each item with the following 
formula: 
Z = 
𝑥−µ
𝛼
 
4) Looking for P≤Z of each items in the table available. 
5) Calculating Ltableof 0.05with this formula:  
Ltable= 
0.886
 𝑛
 
6) Determining L for each item of questions in the test by 
deriving F/n with P≤Z. 
7) Comparing the maximum result of L for each item of question 
with Ltableand the normality test can be found. If Lmax>Ltablethe 
distribution of the test runs normally but if Lmax<Ltablethe 
distribution of the test does not run normally. 
b. Homogeneity  
Homogeneity test is used to know whether the population 
has homogeneity or not. In this research, the homogeneity used 
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Bartlett theory. The researcher uses several steps to test the 
homogeneity of two groups: 
1) Determining Sp2 
Sp
2 
= 
∑ 𝑛−1 𝑆𝑑²
𝑁−𝑘
 
2) Determining b 2 (;n1,n2) by using table of b(;n) 
b2 (;n1,n2) = 
 𝑛1∗𝑏𝑛1+ 𝑛2∗𝑏𝑛2 
𝑛𝑡𝑜𝑡𝑎𝑙
 
3) Determining bcount 
bcount= 
 ∑ 𝑠𝑑² ⁿ‾ˡ ˡ/ 𝑛−𝑘 
𝑆𝑝²
 
4) Comparing the result of bcountwith b2 (;n1,n2). If bcount>b2 (;n1,n2), the 
group are homogenous. 
 
3. Hypothesis Test 
In this study, researcher uses several steps to test the data: 
a. Doing the test in both group, experimental and control group. 
b. The results of tests by using analytic scale to scored. 
c. Determining the mean scores of each those two groups. 
d. Both of group‟s result was compared by using t-test formula. 
The researcher using T-test to prove that there is a significant 
difference on speaking achievement by using Task-Based Language 
Teaching (TBLT) andusing Presentation Practice Production (PPP). 
According to Subana(2000: 171), the steps to determine the result of t-
test are: 
82 
 
 
a. Calculating the compound standard deviation (dsg) with the 
following formula: 
Dsg = 
 𝑛1−1 𝑉2+ 𝑛2−1 𝑉2
𝑛1+𝑛2−2
 
n1  = total data of group 1 
n2 = total data of group 2 
V1 = data variance of group 1 
V2 = data variance of group 2 
b. Determining tcountwith the following formula: 
t = 
𝑥1    −𝑥2    
𝑑𝑠𝑔 
1
𝑛1
+
1
𝑛2
 
𝑥1            = means of group 1 
𝑥2          = means of group 2 
c. Determining db 
db = n1 + n2 – 2 
d. Determining ttable 
e. Hypothesis testing 
By comparing ttableand tcount 
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CHAPTER IV 
THE RESULT OF THE STUDY 
 
In this chapter discusses about research finding contains of the 
implementation of Task-Based Language Teaching (TBLT) and Presentation 
Practice Production (PPP) in teaching speaking, the data analysis, and discussion. 
A. Research Findings 
The researcher conducted quasi-experimental research. This 
researchwas done at two classess that are VII A as experimental class and 
VII B as control class. In teaching speaking, Task-Based Language 
Teaching (TBLT) is used to teach experimental group and control group 
teach by Presentation Practice Production (PPP). 
1. The Implementation of Task-Based Language Teaching (TBLT) and 
Presentation Practice Production (PPP) in Teaching Speaking. 
a. The Implementation of Task-Based Language Teaching (TBLT) 
The researcher gave try-out and gave pre-test to the learners of 
two classes first before conducting the technique in the class. After 
giving pre-test and knowing the learners‟ try-out and pre-test score, 
the researcher gave treatment by implementing Task-Based 
Language Teaching (TBLT) as the experimental class. The steps in 
teaching speaking through Task-Based Language Teaching 
(TBLT) are as follows: 
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1) The researcher introduced the topic and pre-task.  
2) The researcher explored the topic with the class, highlight 
useful words and phrases. 
3) The researcher helped learners  understand task instructions 
and prepared to do the task. 
4) The learners did the task, in pairs or in groups. The researcher 
monitored them. 
5) Some groups presented the task in front of the class. 
6) The researcher gave the explanation about the languange focus 
related to the topic. 
b. The Implementation of Presentation Practice Production (PPP) in 
Teaching Speaking 
The researcher taught VII B as control class by using 
Presentation Practice Production (PPP). The steps are as follows: 
1) The researcher gave explanation about the material to the 
learners. 
2) The researcher gave the learners excercise to be done. 
3) The learners practiced the excercise in pairs or in groups. 
4) The learners practiced the excercise to the class. 
2. The Description of the Data 
The description of data were the result of the speaking ability. The 
description included the mean, the mode, the median, the standard 
deviation and frequency distribution followed by histogram. The 
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research was held by teaching process that was done at two classes, 
they are VII A as experimental class and VII B as control class. The 
researcher got the data from pre-test and post-test. The pre-test was 
given before the treatment began and the post-test was given after the 
treatment finished. 
Based on the  group analyzed, the description of the data were 
divided into four groups, they were as follows: 
a. The data of pre-test of the speaking skill of the students for the 
experimental  group who are taught by Task-Based Language 
Teaching (TBLT)  
b. The data of post-test of the speaking skill of the students for the 
experimental group who are taught by Task-Based Language 
Teaching (TBLT) 
c. The data of pre-test of the speaking skill of the students for the 
control group who are taught by Presentation Practice Production 
(PPP) 
d. The data of post-test of the speaking skill of the students for the 
control group who are taught by Presentation Practice Production 
(PPP) 
The data of each group is presented as follows: 
1) The data of pre-test of experimental class 
Descriptive analysis of the data of pre-test of experimental 
class showed that the score is 50 up to 74. The mean is 63.625; 
86 
 
 
the mode is 64, the median is 64, and the standard deviation is 
5.301. The frequency distribution of the data of pre-test of 
experimental class is in table 4.1 and the histogram is presented 
in figure 4.1.1 
Table 4.1 Table Frequency Distribution of Pre-Test Experimental Class 
 
 
 
 
 
 
 
Interval  Frequency Percent Cumulative Percent  
50-54 2 6.25 6.25 
55-59 2 6.25 12.5 
60-64 16 50 62.5 
65-69 7 21.875 84.375 
70-74 5 15.625 100 
Sum 32 100 
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Figure4.1.1 Histogram of Pre-Test Experimental Class 
 
2) The data of post-test of experimental class 
Descriptive analysis of the data of post-test of experimental 
class showed that the score is 68 up to 92. The mean is 79.812, 
the mode is 80, the median is 80, and the standard deviation is 
5.664. The frequency distribution of the data of post-test of 
experimental class is in table 4.2 and the histogram is presented 
in figure 4.2.1 
Table 4.2 Table Frequency Distribution of Post-Test Experimental Class 
Interval Frequency Percent Cumulative Percent 
68-72 5 15.625 15.625 
73-77 3 9.375 25 
78-82 17 53.125 78.125 
83-87 2 6.25 84.375 
88-92 5 15.625 100 
Sum 32 100 
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Figure 4.2.1 Histogram of Post-Test Experimental Class 
 
3) The data of pre-test of control class 
Descriptive analysis of the data of pre-test of control class 
showed that the score is 46 up to 65. The mean is 54.937, the 
mode is 54, the median is 54, and the standard deviation is 
4.358. The frequency distribution of the data of pre-test of 
control class is in table 4.3 and the histogram is presented in 
figure 4.3.1 
Table 4.3 Table Frequency Distribution of Pre-Test Control Class 
Interval Frequncy Percent Cumulative Percent 
46-50 8 25 25 
51-55 9 28.125 53.125 
56-60 12 37.5 90.625 
61-65 3 9.375 100 
Sum  32 100   
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Figure 4.3.1 Histogram of Pre-Test Control Class 
4) The data of post-test of control class 
Descriptive analysis of the data of post-test of control class 
showed that the score is 58 up to 72. The mean is 64.187, the 
mode is 68, the median is 64, and the standard deviation is 
4.103. The frequency distribution of the data of post-test of 
control class is in table 4.4 and the histogram is presented in 
figure 4.4.1 
Table 4.4 Table Frequency Distribution of Post-Test Control Class 
Interval Frequency Percent Cumulative Percent  
58-62 14 43.75 4375 
63-67 8 25 68.75 
68-72 10 31.25 100 
sum  32 100   
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Figure 4.4.1 Histogram of Post-Test Control Class 
3. Normality and Homogeneity Test 
Normality and homogeneity test should be done before analyzing 
the data using inferential analysis. The normality test is to know that 
the sample is in normal distribution and  the homogeneity test is to 
know that the data are homogenous. Each test is presented as  follows: 
a. Normality Test 
The sample is in normal distribution if Lois lower than Ltable 
Table 4.5 Normality Test 
No Data The number 
of sample 
Lo Ltable Alfa 
(α) 
Distribution of 
population 
1 Pre-test 
(experimental class) 
32 0.0971 0.156 0.05 Normal 
2 Post-test 
(experimental class) 
32 0.129 0.156 0.05 Normal 
3 Pre-test  32 0.123 0.156 0.05 Normal 
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(control class) 
4 Post-test  
(control class) 
32 0.139 0.156 0.05 Normal 
 
The table above showed the result of normality test. The 
samples are in normal distribution because Lois lower than Ltable. In 
the pre-test of experimental class that the number of sample are 32, 
Lois 0.0971. It is lower than Ltable 0.156. It can be concluded that 
the samples in the pre-test of experimental class are normal. In the 
post-test of experimental class that the number of sample are 32, Lo 
is 0.129, it is lower than Ltable0.156. It can be concluded that the 
samples in the post-test of experimental class are normal. 
Then, in the pre-test of control class that the number of 
sample are 32, Lois 0.123. It is lower than Ltable0.156. It can be 
concluded that the samples in the pre-test of control class are 
normal. In the post-test of control class that the number of sample 
are 32, Lo is 0.139, it is lower than Ltable0.156. It can be concluded 
that the samples in the post-test of control class are normal. 
b. Homogeneity test 
Homogeneity test is used to know whether the data of the 
learners‟ achievement is homogeneous or not. The result of the 
data is as follows: 
 
Table 4.6 Homogeneity test 
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Sbig Ssmall 
303.61 105.71 
 
Ftest/ Fobtained 
  
   F = largest variant : smallest variant 
2.872248713 
  
   Ftable 
  df1 = k(variable)- 
1 
  2 
  df2= n-k 
(variable) 
  29 
  F table=3.33 
  
 
F (test= 2.872) < F (table=3.33)
Based on the result of calculation above, it can be seen  that 
the data are homogeneous. 
4. Hypothesis test 
Hypothesis test can be done after the score of the post-test of 
speaking ability has been fulfilled. The calculation of the test is 
analyzed by using independent sample T-test. Independent sample T-
test is aimed to know the influence of Task-Based Language Teaching 
(TBLT) to teach speaking. The result of independent sample T-test 
speaking can be seen, as follow: 
Table 4.7 Hypothesis Test 
Variable T (test) T (table) Result 
Speaking ability 3.93 3.1 Ho is rejected 
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Ha is accepted 
 
Based on the independent sample T-test above, the value of T-test 
is known that T-test (3.93) is higher than T-table (3.1). It means that 
there is significant difference in speaking ability for the learners taught 
by using Task-Based Language Teaching (TBLT). It showed that Ha is 
accepted and Ho is rejected. 
B. Discussion 
Based on the computation result of hypothesis test, it can be 
explained as follows: 
The result of the study generally means that: the result of the 
hypothesis test showed that there is a significant difference of effect on the 
learners‟ speaking ability between those who are taught by using Task-
Based Language Teaching (TBLT) and those who are taught by using 
Presentation Practice Production (PPP). It can be proven from the result of 
Ttest (3.93) which is higher than Ttable (3.1). The learners‟ score from the 
experimental class are different from those who are in the control class. 
The lowest score in the experimental class is 68, while in the control class 
is 58. Then, the highest score in the experimental class is 90, while in the 
control class is 72. The mean score of the both classes are also different. 
The result analysis shows that the mean score of the learners who are 
taught by using Task-Based Language Teaching (79.812) is higher than 
those who are taught by using Presentation Practice Production (64.187). It 
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means that the learners who are taught by using Task-Based Language 
Teaching (TBLT) have better speaking ability than those who are taught 
by using Presentation Practice Production (PPP). 
Based on the result of mean score of pre-test (63.625) and post-test 
(79.812) in the experimental class, it can be seen that Task-Based 
Language Teaching (TBLT) can increase the learners‟ speaking 
achievement because principles of this technique was applied well in 
teaching speaking.  
After applying Task-Based Language Teaching (TBLT) to the students 
of VII A as experimental class, the researcher found some strenght during 
the process in teaching speaking. The strenghts as listed below: 
1. Most of the learners were active in teaching speaking process because 
Task-Based Language Teaching (TBLT) gave more opportunities to 
speak during the activity in the class. 
2. The learners were very interested because they could find the 
comprehend material given by the researcher. 
Whereas, the learners who are taught by using Presentation 
Practice Production (PPP) did not show too much increases of 
speaking achievement. It can be seen from the mean score of pre-test 
(54.937) and post-test (64.187). Although Presentation Practice 
Production (PPP) is suitable to apply in speaking activity, but it has 
some weaknesses. While the researcher used Presentation Practice 
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Production (PPP) in control class, most of learners got bored easily and 
unsatisfying. 
After calculating the hypothesis test, the researcher found that 
ttest(3.93) is higher than ttable (3.1) or ttest>ttable, it means that Ho which is 
saying that there is no significant difference in teaching speaking 
between students who are taught by using Task-Based Language 
Teaching (TBLT) and those who are taught by using Presentation 
Practice Production (PPP) is rejected and Ha is accepted. From the 
result of ttest, it can be said that Task-Based Language Teaching 
(TBLT) is more effective than Presentation Practice Production (PPP) 
in teaching speaking ability. Task-Based Language Teaching (TBLT) 
can help the learners to speak well and also increase the learners‟ 
speaking achievement. It is expected that Task-Based Language 
Teaching (TBLT) can be implemented by English teacher in teaching 
speaking ability in order to make the learners active in speaking. 
The method of teaching is one of the factors that influence the 
result of the study. In the process of teaching, the teachers must choose 
appropriate method, so the learners will enjoy the lesson. Based on the 
result of the test, the process of learning English using Task-Based 
Language Teaching (TBLT) as speaking method of teaching in MTs N 
1 Nguntoronadi could help the learners to speak well and Task-Based 
Language Teaching (TBLT) is effective in teaching speaking. 
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CHAPTER V 
CONCLUSION, IMPLICATION, AND DISCUSSION 
 
This chapter discusses about conclusion, implication, and also discussion. 
A. Conclusion 
Based on the data analysis, so the researcher can come to the 
conclusion that Task-Based Language Teaching (TBLT) is effective to 
teach speaking. There is a significant difference of effect on the learners‟ 
speaking ability between those who are taught by using Task-Based 
Language Teaching (TBLT) and those who are taught by using 
Presentation Practice Production (PPP). It can be proven from the score 
result of ttest (3.93) which is higher than ttable  (3.1) or ttest>ttable. The 
learners who are taught using Task-Based Language Teaching (79.812) is 
higher than those who  are taught using Presentation Practice Production 
(64.187). It means that the learners who are taught by Task-Based 
Language Teaching (TBLT) have better speaking ability than those who 
are taught by Presentation Practice Production (PPP). 
 
B. Implication and Suggestion 
1. Implication  
The result of this research shows that Task-Based Language 
Teaching (TBLT) is better than Presentation Practice Production (PPP) 
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in teaching speaking ability. It means that Task-Based Language 
Teaching (TBLT) is appropriate to be applied in teaching speaking 
ability on MTs N 1 Nguntoronadi especially at the seventh grade 
students. It is provable by the mean score of students who are taught 
using Task-Based Language Teaching (TBLT) is higher than students 
who are taught using Presentation Practice Production (PPP). 
The selection of Task-Based Language Teaching (TBLT) is 
reasonable because it is based on the condition of the learners. They 
are more active in the classroom. The conclusion has some 
implications as follows: 
a. Task-Based Language Teaching (TBLT) can be applied to the 
learners of Junior High School especially for the seventh grade. 
b. Task-Based Language Teaching (TBLT) builds learners more 
active, express their opinions and suggested questions in the 
teaching learning process. The learners do more activities than the 
teacher in teaching learning process. 
2. Suggestions 
Based on the result, the researcher would like to present some 
suggestions as follows: 
a. To the Teacher 
1) The teacher must be more creative to create the material and 
choose the method in teaching learning process. It means that 
the teacher should know the appropriate technique or method in 
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teaching speaking in order to increase the learners‟ speaking 
ability. 
2) English teacher can use Task-Based Language Teaching 
(TBLT) in teaching speaking to improve learners‟ speaking 
ability. It is created a good circumstance during teaching and 
learning process. 
3) The teacher must be mentoring the group activity in order to 
make the discussion become active and effective. 
4) The teacher must give information to the learners to guidance 
during the learning process. 
b. To the Learners 
1) The learners have to stay focus on the teacher‟s direction in 
order to be able to practice and apply the method used by the 
teacher. 
2) The learners must have high confident to use new vocabularies 
in their speaking to improve their spontaneity. 
3) The learners must have high motivation to practice, both in the 
class and out of the class. 
4) The learners mustnot be shame to speak English in front of the 
class. 
5) The learners have to respect  each others. 
c. To the Institution of Educataion 
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The institution of education should encourage the English 
teachers to use the various and attractive technique in teaching 
learning process in order to improve the quality of their teaching 
by taking a part in modifying the English teaching learning 
curriculum that will be implemented in those institutions based on 
the basic competence started in the national curriculum. 
d. To the Other Researchers 
The result of this research is expected that can encourage 
other researcher to conduct further study dealing with Task-Based 
Language Teaching (TBLT) in other skill areas as reading, writing, 
and listening. 
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